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LINC 7 CLB Competencies and Essential Skills

The activities in this section represent a sample of possible activities that can build language proficiency in

reading. Included are a variety of texts such as newspaper and magazine articles, a report, public information 

texts and graphs. You can supplement these activities with a range of materials from other sources. Below are 

the CLB competencies, Essential Skills and specific language skills that are addressed in these activities. 

The activities in this section focus on the following language skills: 

• Using pre-reading strategies: posing questions about the text, skimming for gist, predicting the content

• Understanding the text: building vocabulary, using context clues, paraphrasing, identifying main ideas and

supporting details, understanding the structure of the text, distinguishing facts from opinions

• Interpreting the text: making inferences, identifying the writer’s purpose, drawing conclusions, summarizing

and paraphrasing

• Responding to the text: discussing issues in the text, articulating differences in points of view, values 

and assumptions between writer and reader

E
S

These activities can help to develop the following Essential Skills:

• Reading Text

• Document Use

• Computer Use

• Continuous Learning

C
LB

Instructions

� CLB 8–II: Follow coherent, extended instructional directions.

Business/service texts

� CLB 8–III: Locate and integrate three or four pieces of information contained in moderately complex

formatted texts.

Informational texts

� CLB 8–IV: Demonstrate comprehension of factual details and inferred meanings in an extended

description, report or narration when events are reported out of sequence. Draw conclusions.

� CLB 8–IV: Express in alternate forms verbal ideas and graphics contained in charts and graphs.

� CLB 8–IV: Access/locate several pieces of information in online electronic reference sources.
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Introduction to Reading

1 Interview a partner using the following questions. 

1. Do you read mostly for pleasure, or to find information?

2. What do you read most often?

3. Do you read mostly from print materials, or from online sources?

4. What strategies do you use when you come across unfamiliar words in a text? 

5. Can you read an article quickly (in English)? What strategies do you use to read quickly?

6. If a text is difficult for you to understand, how do you improve your understanding?

Did you know …

taht aoccdrnig to a rscheearch sutdy dnoe by Cmabrigde Uinervtisy, it deosn't mttaer in waht oredr the ltteers in a
wrod are, the olny iprmoatnt tihng is taht the frist and lsat ltteer be in the rghit pclae. The rset can be a ttoal mses
and you can sitll raed it wouthit any porbelms. Tihs is bcuseae the huamn mnid deos not raed ervey lteter by istlef,
but the wrod as a wlohe. 
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Vocabulary-building Strategies

Building vocabulary is a goal for many second-language learners. Using a dictionary and a thesaurus is one way 
to help you improve your vocabulary. Here are a few other strategies: 

• Using context clues: Research shows that the vast majority of words are learned from context. When you come
across a word you do not understand, first try to understand it based on context. What is the text about? What
do the words around the unknown word(s) mean? 

• Knowing word roots: At least half of the words in the English language are derived from Greek and Latin roots.
Knowing these roots helps us to grasp the meaning of words, e.g., astronomy and astrology come from the
Greek root aster or astr, which means star. 

• Understanding prefixes and suffixes: Knowing the Greek and Latin roots of prefixes and suffixes (beginning 
and endings attached to words) can also help determine the meaning or usage of words. For example, ante,
fore, pre, and pro (antecedent, forecast, precede, prologue) are all prefixes that mean before. Different suffixes
also have different meanings. For example, the suffix ism changes an adjective to a noun and means a belief 
or doctrine (socialism, fundamentalism).

• Recognizing parts of speech: Knowing whether a word is a verb, noun, preposition, adjective, or something
else will help you determine its meaning. Suffixes frequently determine a word’s function within a sentence.
For example, by adding the right suffix, the noun nation can become an adjective (national), adverb (nationally),
or verb (nationalize).

1� Search the Internet for examples of common prefixes and suffixes. Complete the chart below.

Possible search term: suffix and prefix meanings

Prefixes

Suffixes

Suffix Meaning Examples

Prefix Meaning Examples
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Vocabulary-Building Strategies (Cont.)

The most common strategy for figuring out the meaning of an unfamiliar word is to use context clues. Context clues
refer to the text that surrounds an unfamiliar word and can help us to figure out its meaning. There are different
kinds of context clues, such as: 

• An explanation, usually given just before or just after the unfamiliar word. 

The summer solstice – the day when the sun is at its northernmost point – is on June 21 in the Northern
Hemisphere. 

• An example, usually given after the phrase such as, for example, including, or after a dash. 

The store sells precious gems, such as diamonds and rubies.

• A synonym or synonym phrase near the unfamiliar word, sometimes after the word or or and.

Her long illness left her feeble and without the energy to work.

• An antonym near the unfamiliar word. An antonym has the opposite meaning. 

Those twins are so different – one is boisterous and the other is quiet. 

2 Use context clues to define the underlined word in the sentences below. Circle the clue. 
Be prepared to discuss what type of clue you used to define the word.

1. Those twins are so different – one is boisterous and the other is quiet.

I think it means: loud

Context clue: The writer compared the word to its opposite (antonym).

2. She is so narcissistic – always looking at herself in the mirror, checking her hair, making sure her
make-up is perfect. 

I think it means: 

Context clue: 

3. Some ski resorts use a snow cat (an enclosed vehicle with caterpillar tracks) to clear the trails.

I think it means:

Context clue:

4. Her response was terse and to the point.

I think it means:

Context clue:

5. The forest has a lot of coniferous trees, including pines and cedars.

I think it means:

Context clue:

3� Search the Internet for tips and practice activities on using context clues. Choose your favourite
webpage and share with the class. 

Possible search term: using context clues
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Vocabulary-Building Strategies (Cont.)

4 Read the article above and list unfamiliar words (four have already been listed). Decide which
vocabulary-building strategy you could use to understand the meanings of those words. Complete
the table. Then add three more words that are new to you.

New word(s) Vocabulary-building strategy Meaning

1. bitumen definition given in the text a semi-solid form of crude oil

2. sparsely (populated)
could infer meaning from the
context

thinly (populated); few people living
in the area

3. magnitude

4. recoverable

5.

6.

7.

8.

9.

10.

The Athabasca Oil Sands

The Athabasca Oil Sands are large deposits of bitumen, located in northeastern Alberta, Canada – roughly centered
around the boomtown of Fort McMurray. These oil sands consist of a mixture of crude bitumen (a semi-solid form
of crude oil), silica sand, clay minerals and water. The Athabasca deposit is the largest reservoir of crude bitumen
in the world and the largest of three major oil sands deposits in Alberta, along with the nearby Peace River and
Cold Lake deposits. Together, these oil sand deposits lie under 141,000 square kilometres (54,000 sq mi) of
sparsely populated boreal forest and muskeg (peat bogs), and contain about 1.7 trillion barrels (270x109 m3) 
of bitumen in-place, comparable in magnitude to the world’s total proven reserves of conventional petroleum.

With modern non-conventional oil production technology, at least 10 per cent of these deposits, or about 170 billion
barrels (27x109 m3), were considered to be economically recoverable at 2006 prices, making Canada’s total oil
reserves the second largest in the world after Saudi Arabia’s. The Athabasca deposit is the only large oil sands
reservoir in the world that is suitable for large-scale surface mining, although most of it can only be produced 
using more recently developed in-situ technology. 

Adapted from: Wikipedia http://en.wikipedia.org/wiki/Athabasca_Oil_Sands Accessed June 22, 2009
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Comprehension Strategies

Reading comprehension is much more than understanding the words in a text. It involves understanding the
purpose of the text, the structure of the text and the ideas the author presents to fulfill the text’s purpose. 
There are many strategies you can use to help monitor and deepen an understanding of a text. For example: 

• Asking questions about the text: This involves asking and answering your own questions and is done before,
during and after reading. You can begin by skimming a text to get the gist of it, then pose questions about
what you want to know. You can then answer the questions while reading the text more carefully. A careful
reading may also result in additional questions. Answering these will further deeper your understanding of 
the text. 

• Identifying the main ideas of the text: This involves understanding the purpose of the text (e.g., to entertain,
inform, state a position, tell a story) and identifying the main ideas and details that support each idea. The
main idea is often (but not always) stated in the first sentence of each paragraph, followed by details that
support it. You can use a chart to map out the main ideas and skip the terms and details that support them. 

• Paraphrasing: Paraphrasing involves rewording a small portion of a text in one’s own words. To do this
effectively, you need to identify logical connections between sentences or their parts and recognize 
pronoun references. You may also need to make inferences. 

• Summarizing and retelling the text: Summarizing involves understanding and remembering the gist of a text
and reducing it (orally or in writing) to its main points.

Presentation

1� Search the Internet for information about one of the comprehension strategies mentioned above. 

Possible search terms: reading comprehension strategies; paraphrasing; summarizing; note taking

• Choose one webpage that demonstrates to you a clear explanation of the reading strategy. 

• Share this explanation with the class and explain what you liked about it. 

• Demonstrate the strategy using a text of your choice.

• Guide your classmates in practising it. Discuss what the choice of strategies depends on 
(e.g., type of text, length, topic).

• Answer questions from your classmates.
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Low-Level Workplace Conflict Not Something You Can Ignore

Pre-Reading

1 Discuss the following questions.

1. Have you ever been in a situation where you experienced or witnessed workplace conflict? Describe
it: who was involved, what it was about, and how it was resolved.

2. Can you think of some ways to avoid workplace conflict? 

2 In a small group, discuss the following statements. For each statement, decide if you think it is
true or false and give reasons. Then read the article on the next page and determine which are true
according to the article.

1. Conflict in the workplace is unavoidable. T F

2. Managers spend the majority of their time dealing with conflict. T F

3. Most people quit their jobs because of the people they work with. T F

4. Employees often experience conflict when they first start a new job. T F

5. Workplace conflict is usually due to personality clashes. T F

6. It is best not to address minor conflicts, as they will probably just sort themselves out. T F

7. Some workplace conflict is the result of people not fitting in because of cultural differences. T F

8. Workplace conflict can result in financial costs for the organization. T F

9. Calling on outside experts is the best way to deal with workplace conflict. T F

10. Conflict can lead to human rights or workplace policy violations. T F
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Low-Level Workplace Conflict Not Something You Can Ignore (Cont.)

Reading

(continued)

LOW-LEVEL WORKPLACE CONFLICT NOT SOMETHING YOU CAN IGNORE

by Mary Anne Gorman

John has recently joined the XYZ Company. He comes with an impressive set of qualifications and glowing
references. Shortly after his arrival, his supervisor, Molly, notices that John is being isolated from his work
team. She sees that when he makes a point during team meetings, his co-workers roll their eyes. Some even
wheel their chairs around to face the wall when he is talking. She’s also heard the team gossiping around the
water cooler about how John thinks he’s too good to keep the same hours they do. They make it a practice to
come in half an hour early each day, whereas John prefers to arrive at the official start time. 

Molly asks herself whether she should intervene, but decides it’s best to leave well enough alone and let the
group work things out for themselves. However, a few weeks later, she is saddened to find John’s letter of
resignation on her desk.

The Costs of Conflict

Molly’s experience illustrates what can happen when low-level conflict is allowed to fester in the workplace.
It also points to the crux of many workplace conflicts – a lack of understanding of the unwritten rules and
values in the work environment. 

“If a new employee’s behaviour violates an organization’s unwritten rules, it creates conflict for everyone
concerned. Unless the behaviour is addressed early on, it can escalate and lead to lost productivity, absenteeism
and other unwanted costs to the organization,” says Judy Brooks, managing director of ProActive ReSolutions,
an international company with an Edmonton branch dedicated to preventing and managing workplace violence. 

“Ninety per cent of people quit not because of the work but because of the people at work,” Brooks says. She
cites some other statistics that may surprise aspiring managers.“Managers spend about 50 per cent of their time
dealing with conflict. For senior managers who deal with cases that go to litigation, the figure rises to 75 per cent.” 

If workplace conflict goes unchecked, a valued employee like John may quit. Or an employer may be forced to
let an employee go. The loss of the employee’s contributions and the lowered staff morale that often come with
reduced productivity are only the half of it. There are also extra costs for recruiting, hiring and training a successor.
And as Brooks reminds us, employee retention is already a great challenge in the current Alberta economy.

How Conflict Can Spiral out of Control

Conflict that may at first appear trivial has the potential to cause even more serious issues than staff turnover
and lost productivity. It can lead to undesirable behavior such as violations of workplace policy, human rights
legislation and even criminal law. 

“We can rip the headlines from the newspapers to see just where conflict in an organization can lead,” says
Heather Gray, who heads up the Edmonton-based TAMA (Threat Assessment and Management Associates).
And, she notes, recent changes to the legislation hold all company stakeholders accountable – from supervisors
to chief executives – when a violent event occurs in the workplace.

Conflict Management Strategies

Early identification of conflict at work is the first step in managing it, advises Charmaine Hammond, president
of Hammond Mediation and Consulting Group (Sherwood Park). Hammond trains workers and managers to watch
for indicators of conflict and stress, such as strained relationships and communication or changes in hygiene,
performance and appearance. She also promotes effective communication skills as a means of addressing
conflict early on.
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Low-Level Workplace Conflict Not Something You Can Ignore (Cont.)

Vocabulary Building

3 Write the correct letter on each line to match the words from the text with their meanings. 
If needed, check your answers in a dictionary.

1. litigation a. the process of bringing about agreement between parties 
in a dispute

2. detrimental b. the ability to hold or keep 

3. mediation c. legal proceedings

4. assumption d. possible to happen

5. initiate e. the act of accepting something as truth without proof

6. retention f. to cause to begin

7. potential g. damaging; harmful

“People must have the confidence to initiate dialogue – the sooner the better, even if it’s uncomfortable.
When communication becomes strained we start to make assumptions about what people think, want or need.
If the assumptions are inaccurate, things become even more constrained. What’s exciting is that when people
can talk in a safe, respectful manner, sharing common interests or concerns, they often come away with an
enhanced relationship. Supervisors should not shy away from this.” 

Supervisors are well advised to start with the least intrusive approach, for example, a private conversation with
the individuals involved. Sources of conflict are not always what they seem. It is all too easy to attribute conflict
to personality clashes. But, says threat specialist Gray, “I don’t believe there is such a thing as a personality
conflict. When we go to the very core, we are talking about a conflict in values.”

As well, supervisors may wish to consult with HR and, depending on the nature of the conflict, call in an
external expert skilled in conflict management. In Alberta, employers can access a broad spectrum of skills
training and mediation assistance, some of which are offered at little or no cost.

Employers need to work at creating an environment of zero tolerance for abuse. They need supportive policies
and procedures that cover workplace behaviour, and procedures for reviewing and reporting policy abuse. “If
employees feel safe and respected, and if those values and behaviours are modeled by management, employees
are more likely to be happy and productive,” Hammond says.

We don’t get to choose who we work with. When you put together a group of individuals with different personalities
and different values, the potential for conflict is always present. What is hilariously presented in the zany TV
sitcom, “The Office,” is in reality no laughing matter. “Even seemingly minor conflicts may not seem ‘low-level’
to the people involved,” says Gray. “Such issues, when combined with stresses in their personal lives, can be
seriously detrimental to a worker’s mental and physical health.” Creating a respectful working environment,
learning to recognize the early warning signs of conflict, initiating conversations and consulting with the
experts will all help to manage low-level conflict before it’s too late.

Source: re-printed with permission from Occupational Health and Safety Magazine, Volume 31, No. 1, January 2008. 

Article written by Mary Anne Gorman 
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Low-Level Workplace Conflict Not Something You Can Ignore (Cont.)

4 In the article, find verbs and phrases that relate to conflict situations. Put these words in the
appropriate category.

5 Choose the meaning that best describes the following terms from the article. 

1. The word “fester” (par. 3) means:

a) to worsen b) to be sore c) to encourage

2. From the reading, recruiting, hiring and training (par. 6) are examples of: 

a) employment costs b) employee benefits c) workplace conflict

3. Lost productivity, staff turnover and undesirable behaviour (par. 7) are the result of:

a) low wages b) poor management c) unchecked workplace conflict

4. The phrase “zero tolerance” (par. 13) means:

a) no acceptance b) no legislation c) non-existence 

5. The term “low-level” (par. 14) means:

a) insignificant b) at sea level c) soft 

6. In your own words, explain what the following expressions mean. Use the article for context clues:

• to leave well enough alone (par. 2)

• to work things out for themselves (par. 2) 

• to point to the crux (par. 3)

• to go unchecked (par. 6)

• to hold accountable (par. 8)

• to go to the very core of something (par. 11)

• no laughing matter (par. 14)

Comprehension

6 In your own words, express the same idea as this sentence in paragraph 10: When communication
becomes strained, we start to make assumptions about what people think, want or need. If the
assumptions are inaccurate, things become even more constrained.

Conflict Situation Conflict Resolution

Example: be isolated 1.

1. 2.

2. 3.

3. 4.

L INC  7 Chapter 5 | Managing Information | Reading 175



Low-Level Workplace Conflict Not Something You Can Ignore (Cont.)

7 Answer the following questions with information from the article. 

1. What were the signs of the conflict between John and his co-workers?

2. What are some of the causes of workplace conflict?

3. What are the possible consequences of unchecked conflict at work? Underline the specific
expressions or words used in the text. 

4. Who is ultimately responsible for an escalation of workplace conflict?

5. What are common indicators of conflict and stress?

6. How can conflict be managed early on?

7. What steps can managers take when resolving a conflict?

8. How can employers ensure that the work environment is not conducive to conflict?

8 Read the article again. Take notes of the main ideas for each of the headings below. From your
notes, write a summary of the article.

The Costs of Conflict 

How Conflict Can Spiral out of Control 

Conflict Management Strategies 

Presentation

9� Search the Internet for information about preventing and managing workplace conflict. Take notes
on the most important information. In small groups, take turns presenting the information you found.

Possible search terms: preventing workplace conflict; managing workplace conflict
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Low-Level Workplace Conflict Not Something You Can Ignore (Cont.)

Grammar Focus

We use conditional sentences to express unreal ideas in the past. For example:

If John had been accepted by his co-workers, he wouldn’t have quit. (Unreal: John hadn’t been accepted 
by his co-workers.)

Sometimes, the if is deleted and had is inverted:

Had John been accepted by his co-workers, he wouldn’t have quit.

We can also express the unreal past using modals like could have, might have, should have + past participle. 
For example:

Molly could have reacted to the situation at the very beginning. (Unreal: She didn’t.)

She should have tried to mediate the conflict. She shouldn’t have made assumptions.

10 Work in a group. Discuss the following questions and use the unreal conditionals in your response.

1. What could John have done to avoid the conflict situation?

2. What could the supervisor have done to make sure John was not rejected by the group?

3. What could any of the co-workers have done to prevent the situation from escalating?

4. What should John have done instead of quitting?

11 Work with a partner. Recall John’s experience at XYZ Company. After John left the company, Molly
wants to discuss the situation with a colleague. Create a conversation in which Molly describes the
situation and her colleague responds. Write sentences describing what she could have, would have,
should/shouldn’t have done. Present your conversation to the class.
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If We Are Going to Talk Citizenship, Let’s Have a Principled Debate

Pre-Reading

1 Before reading the article, discuss the following questions.

1. According to Canadian law, who is a Canadian citizen?

2. What are the requirements for obtaining Canadian citizenship? 

� If you have difficulty answering questions 1 and 2, search the Internet for the answers.

3. Read the title of the article. In which section of a newspaper would you find this article? 

4. In your opinion, what should the debate (mentioned in the title) be about? Who should participate
in it? What does the word “principled” refer to?

Reading

Background 

In 2006, a war in the Middle East threatened the safety of many Canadian citizens who were living in Lebanon.
Canada, like other countries, helped its citizens evacuate from Lebanon. News reports pointed out that some
evacuees had never lived in Canada or had weak ties to this country. The evacuation sparked debate about the
value of Canadian citizenship and accompanying rights and responsibilities, both for the government and Canadian
citizens. The article below discusses some of these issues in greater depth.

(continued)

If We Are Going To Talk Citizenship, Let’s Have a Principled Debate

Adapted with permission from an article by Natalie Brender, first printed on April 8, 2009

On April 17, 2009 a new law comes into effect changing the rules of citizenship. From that date on,
when foreign-born Canadians have children born abroad, those children cannot inherit Canadian
citizenship. Under the current rules, such children do receive citizenship and retain it as adults – even 
if they’ve never stepped foot in this country – by showing knowledge of Canada and the ability to speak
English or French.

The new law stems from the 2006 evacuation of 15,000 Canadian citizens from war in Lebanon, many
of whom subsequently returned to Lebanon. At the time, the federal government condemned so-called
citizens of convenience who use Canadian citizenship as protection against turmoil in their home
countries. The new law ensures that only one generation of emigrant Canadians will gain such
“conveniences” in the future.
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If We Are Going to Talk Citizenship, Let’s Have a Principled Debate (Cont.)

It seems this is not the only citizenship reform being considered. The Citizenship and Immigration
Minister recently made comments suggesting that further steps be taken to make Canadian citizenship
more difficult to obtain.

At an event in Alberta last month, the Minister was asked about “birth tourists,” who come to Canada 
to have their children so they can acquire citizenship. He said his department is considering how to
prevent such people from abusing our generosity. He mentioned the estimated quarter of a million
Canadian citizens living in Hong Kong and the 50,000 or more in Lebanon – and the current right 
of these citizens’ great-grandchildren to become Canadian citizens – as further evidence of abuse. 
In another recent speech, he suggested there be tighter enforcement of the existing rule that immigrants 
be able to speak an official language before being granted citizenship. 

There are reasons to think Canada ought to change its citizenship policies in an age of accelerated global
travel and migration – and lots of reasons for caution, too. A principled public discussion of the value
and purpose of Canadian citizenship has yet to take place.

What would such a discussion look like? It would begin by acknowledging that many Canadians, native-
born and immigrants alike, see our citizenship as instrumentally valuable in a world of porous borders: 
it brings rights of entry, protection abroad and other social benefits. If this sounds opportunistic, the fact
is that opportunism abounds on both sides. Successive governments have wooed talented and wealthy
immigrants to choose Canada by offering easy access to citizenship’s benefits. The bargain has been
overwhelmingly successful for Canada, economically and socially. The presence of Canadian citizens
abroad also helps Canada through the bilateral economic activity they generate, their nation-building
efforts in developing countries and their informal status as goodwill ambassadors. 

From this instrumental perspective (i.e., judging how citizenship rules benefit Canada and its people over
the long term), the new law may seem unjust and unwise. As immigrant advocates have noted, 
it renders foreign-born Canadians unequal to native-born ones in the capacity to pass citizenship to
children born while parents are studying or working abroad. It is arguably a law unsuited to an age in
which citizens often temporarily live abroad without losing ties to home.

From a stakeholder perspective, however, it may be that a healthy Canadian democracy does demand
tighter citizenship rules. Migration scholar Rainer Bauboeck has proposed that democracies adopt a
“stakeholder citizenship” criterion to define which people, regardless of where they live, have ongoing
substantive ties to a country.

This perspective suggests that with citizenship come significant responsibilities as well as rights. It
implies that conferring citizenship on extended generations born abroad, or to children born to parents
temporarily in the country, works against the goal of ensuring that only those with a substantial interest
in Canada’s well-being can make use of the benefits of citizenship.

But it isn’t an either-or choice: citizenship has both instrumental and intrinsic value for Canada and its
people. That’s why debates about citizenship law should be fraught with complexity – and why they do
need to take place. When the government introduces further changes, it owes Canadians an account of
the goals and values it aims to advance. Federal legislators must ensure that a full and principled debate
on these topics happens before further citizenship laws are passed. 
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If We Are Going to Talk Citizenship, Let’s Have a Principled Debate (Cont.)

Vocabulary Building

2 The sentences below contain words from the article. Try to use context clues from the article to
guess the meaning of each underlined word. Then replace the underlined words with synonyms and
rewrite the sentences using the synonyms. (You may need to change the grammatical structure for
some sentences.)

1. They have never stepped foot in this country. (par. 1) 

2. The new law stems from the evacuation of Canadian citizens from Lebanon in 2006. (par. 2) 

3. Having been rescued by the Canadian government, many Canadian citizens subsequently returned
to Lebanon. (par. 2) 

4. Successive governments have wooed talented and wealthy immigrants to choose Canada. (par. 6) 

5. The bargain has been overwhelmingly successful for Canada. (par. 6) 

6. Many Canadians, native-born and immigrant alike, see our citizenship as valuable. (par. 6) 

7. Our citizenship is valuable in a world of porous borders. (par. 6) 

8. The new law renders foreign-born Canadians unequal to native-born ones. (par. 7) 

9. Conferring citizenship on extended generations born abroad works against some goals. (par. 9) 

10. Debates about citizenship law should be fraught with complexity. (par. 10) 

3 The following expressions/phrases come from the article. In your own words, explain what they
mean using the context of the text. You can use different grammar structures as long as the
meaning expressed in the sentence remains the same.

1. Opportunism abounds on both sides (par. 6) means …

2. … live abroad without losing ties to home (par. 7) means …

3. This perspective suggests that with citizenship come significant responsibilities as well as rights
(par. 9) means …

4. It (the government) owes Canadians an account of the goals and values (par. 10) means that the
government should … 

5. … Debates about citizenship law should be fraught with complexity (par. 10) … means … 
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If We Are Going to Talk Citizenship, Let’s Have a Principled Debate (Cont.)

Grammar Focus

To express emphasis or importance, you can use the following structures:

• Emphatic do: used before the main verb in the base form to make the expression or feeling stronger. For example:
We did make sure that all the issues were discussed publicly. I do believe we can meet the deadline.

• Subjunctive mode: used after certain words to express the idea that something is necessary, urgent or
important. The verbs and adjectives followed by subjunctive include propose, suggest, recommend, insist,
demand, it is essential, it is important, it is urgent, it is crucial, etc. For example: It is essential that these
issues be debated. 

4 In the text, the author uses different ways to express importance or emphasis. Among them are 
the emphatic do and the subjunctive mode. Find examples of these structures in the article. Then,
using those structures, write sentences expressing your opinion about issues related to citizenship.

Emphatic do

1.

2.

Subjunctive mode

1.

2.

3.

Comprehension 

5 Circle True or False for each statement below. Then check your answers in the first part of the
article (par. 1–5).

1. The April 2009 changes to the citizenship law affect all foreign-born Canadians 
who have children. T F

2. The new law ensures only one generation of emigrant Canadians has access to the benefits 
of Canadian citizenship. T F

3. The large number of Canadian citizens living permanently abroad was not a factor in the
government’s decision to make a new law. T F

4. The present government (in the article) is considering further changes to the citizenship law. T F

5. There may be reasons for changing the citizenship law in a time of increased migration 
and global travel. T F
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6 How carefully do you pay attention to the details in a text? Answer the questions below and then
find the answers in the first part of the article (par 1–5).

1. When did the new citizenship law take effect? 

2. When did the war in Lebanon take place? 

3. How many Canadian citizens are currently living in Hong Kong?

4. On what occasion did the Minister talk about birth tourists?

5. Who are birth tourists? 

6. What does the term citizen of convenience mean?

7 Read the second part of the article (paragraphs 6–10). Each sentence below summarizes one 
of those paragraphs. Number the sentences below corresponding to the correct paragraph.

Paragraph 
number Paragraph summary

One of the goals of citizenship law should be to ensure that people who enjoy the benefits
of citizenship also have responsibilities to Canada. 

Canada has benefited greatly by granting citizenship to talented and wealthy immigrants
who have helped to shape Canadian society.

Before the government introduces further changes to the citizenship law, it should openly
discuss the goals and values it wants to promote. 

Perhaps tighter citizenship rules are needed to maintain a healthy Canadian democracy.

The new law treats foreign-born Canadians who give birth to children while they are
living outside of Canada differently than native-born Canadians. 

8 Read the article again, and answer the following questions. 

1. In the article, the author uses different terms for Canadian citizens. What are they? Which of them
have a negative connotation?

2. In the article, the author presents the views (on citizenship) of the government of that time. What
are these views? Find them in the text.

3. When the Minister says … his department is considering how to prevent such people from abusing our
generosity …, what generosity does he refer to?
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4. Why does the author think citizenship policy needs a debate?

5. Do you think the author of the article supports the government’s view on the citizenship issue?
How do you know this? 

6. According to the article, what is an instrumental perspective on citizenship?

7. What benefits of easy access to citizenship are listed in the article?

8. What are the disadvantages of the new law?

9. Quoting a migration scholar, the author suggests considering stakeholder citizenship a criterion 
in the discussion. Who are the stakeholders that she is referring to?

10. Why should the debate on citizenship be such a complex one?

9 Write a two-paragraph summary of the main ideas presented in the article. Your summary 
could include:

• background information

• arguments for the change to the citizenship law 

• expression of the need for a debate on the issue

• two perspectives on the issue of the citizenship

• suggestions on what needs to be done

Giving Opinions

10 Discuss the questions below.

1. What is your opinion on the new citizenship law?

2. Do you think the requirements for obtaining Canadian citizenship are too strict, not strict enough
or about right? Why?

3. What requirements for Canadian citizenship do you think potential citizens should meet? 

4. Canada allows dual citizenship. How do you think it benefits our country and its citizens? What are
some pros and cons of dual citizenship?

11 Work in small groups. Write an opinion statement expressing your view on the new citizenship law.
Post it on a class blog or wiki; have other classmates respond to it.

L INC  7 Chapter 5 | Managing Information | Reading 183



Census Snapshot of Canada – Families

Pre-Reading

1 Work in a group and discuss the following questions.

1. How do you define “family”?

2. Describe trends you think are happening in Canada or worldwide in the structure of families. 

3. What factors do you think contribute to these trends?

4. Every five years, Statistics Canada collects information about Canada’s population (through the
census) and makes the information public. What are the benefits and potential uses of this information? 

2 Read the statements below about Canadian families. Decide whether or not you think they are true.
Then read the following article and check your answers.

1. Most families include couples that are married. T F

2. The number of common-law couples is increasing. T F

3. About half of all families are headed by a single parent. T F

4. Single-parent (also called lone-parent) families headed by women are among 
the poorest in Canada. T F

5. The number of single parent families headed by men is increasing. T F

6. A large percentage of people in Canada live alone. T F

7. The number of young adults living at home is increasing. T F

8. In Canada, there are more couples with children than without children. T F

9. Same-sex marriage is legal in Canada. T F

10. The number of same-sex couples is decreasing. T F

Reading

(continued)

CENSUS SNAPSHOT OF CANADA – FAMILIES

Data from the 2006 Census indicate that the large majority (84%) of the population still live in census families
composed of a married or common-law couple with or without children, or a lone parent living with at least one
child in the same dwelling. According to the census, 11% live alone and 5% live with others (including relatives
and non-relatives). The characteristics of families in Canada continue to change as growth between 2001 and
2006 varied by family structure. Overall, families grew in number by 6% over this period, but common-law
couple families grew by 19%, lone-parent families by 8% and married couple families grew by 4%.
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Still, in 2006, married-couple families made up 69% of all families in Canada, while common-law couples and
lone parents each represented 16% of all families. In comparison, two decades ago, common-law-couple families
accounted for only 7% of all census families and lone-parent families made up 13%.

Common-law couples account for a particularly large share of all families in Quebec. In 2006, 29% of all families
in Quebec were common-law-couples whereas in the remaining provinces the figure ranged from 14% in New
Brunswick to just 10% in both Ontario and Prince Edward Island. As a result, Quebec accounted for 44% of all
common-law-couple families in Canada in 2006.

Common-law couples also make up a higher share of all family units in the three territories. In fact, in 2006,
over one in four families in the Yukon, Northwest Territories and Nunavut were headed by a couple living in a
common-law relationship. At the same time, lone-parent families also constitute a relatively large share of families 
in the territories. That year, almost one in four (23%) of all families in the territories were headed by a lone parent.
In contrast, the share of all families headed by a lone parent was fairly close to the national rate in all ten
provinces, with the figure ranging from 17% in Nova Scotia, Quebec and Manitoba to 14% in Alberta.

Growth among lone-parent families headed by men exceeded that for such families headed by women. Between
2001 and 2006, for example, the number of male-headed lone-parent families increased by 15%, compared with
just 6% among those headed by women. In 2006, women still made up the large majority (80%) of lone parents
in Canada. That year, there were a total of 1.1 million female-headed lone-parent families in Canada, which have
historically been among the most economically disadvantaged families in the country. While the overall growth
rate in the number of lone-parent families has moderated in the past decade, these families continue to account
for a relatively large share of all children in Canada. For example, 18% of all children under age 15 lived with
a lone parent.

For the first time, Canada had more couples without children than with children. In 2006, 41% of families were
couple families who had children while 43% of families were couple families without children. The latter includes
couples whose children have left the home, an increasing trend with the aging baby-boom generation. Twenty
years earlier, 52% of families were couples with children. 

With the rapid increase in common-law couple families, a growing proportion of children under age 15 lived
with common-law parents. In 2006, 15% of children under age 15 who lived in private households lived with
common-law parents, up from 5% twenty years earlier. In 2006, the majority of children (66%) still lived with
married parents while 18% lived with a lone parent. The latest census also confirmed the long-term trend for
young adults to either remain in, or return to, the parental home. In fact, in 2006, 44% of all young adults aged
20 to 29 were living in their parental home, up from 41% in 2001 and 32% in 1986.

Data from the latest census also showed a substantial rise in the number of same-sex couples in Canada. In 2006,
there were just over 45,000 same-sex couples in Canada, up 33% from 2001. This was over five times the
growth rate of opposite-sex couples, the number of which rose by 6% in the same period. That year, same-sex
couples made up just under 1% of all Canadian families, a figure comparable with other industrialized nations
which collect such data. As well, just under half of all same-sex couples in Canada lived in the census
metropolitan areas of Toronto (21%), Montréal (18%), and Vancouver (10%).

The 2006 census also counted same-sex married couples for the first time, reflecting the legalization of same-sex
marriages for all of Canada as of July 2005. Overall, 17% of same-sex couples were married couples.

Source: Statistics Canada, Canadian Social Trends: www.statcan.gc.ca/pub/11-008-x/2007006/article/10380-eng.htm. Extracted June2009.

Canadian Social Trends is a Statistics Canada publication that highlights some of the key trends observed in data released from the census.
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Vocabulary Building

3 Match the following words from the text with their meanings. Check your answers with a dictionary.

1. demographic a. to make up; form

2. status b. a part or a share 

3. dwelling c. to become less extreme

4. to constitute d. residence

5. baby-boom generation e. very large

6. legalization f. referring to population statistics

7. substantial g. people born during the years 1946–1964

8. to moderate h. someone’s legal position or category 

9. to exceed i. making an activity legal by introducing or changing 
a law that governs it

10. proportion j. to go beyond; surpass 

Comprehension

4 For each of the following questions, circle the correct answer.

1. According to the article, the 2006 Canadian Census shows the least growth in the number of:

a. lone-parent families

b. common-law couple families

c. married-couple families

2. The word trends in the first paragraph is closest in meaning to:

a. styles

b. tendency

c. movement

3. Common-law couples make up a higher share of all family units in all areas of Canada EXCEPT: 

a. Nunavut

b. Prince Edward Island

c. Quebec
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4. The word snapshot in the title of the article refers to:

a. a photograph of the census

b. a detailed summary

c. a brief overview 

5. What is paragraph 5 mainly about?

a. trends in lone-parent families

b. lone-parent families headed by men

c. lone-parent families headed by women

6. The census shows that:

a. most people still live in families

b. the majority of families are common-law

c. the majority of children under 15 live in households with common-law parents

7. The phrase these families in paragraph 5 (line 7) refers to: 

a. lone-parent families headed by men

b. economically disadvantaged families

c. lone-parent families

8. The word private in paragraph 7 is closest in meaning to:

a. quiet

b. not supported by government funding

c. individual

5 Read the report again, paying attention to key information in each paragraph. Write a summary of
trends relating to the following demographic groups. Compare your conclusions with a partner.

• families in general

• common-law couples

• lone-parent families

• children in families

• same-sex couples
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Giving Opinions

6 Discuss the following questions about issues presented in the article.

1. Did anything in the results of the census surprise you? Why?

2. Why do you think there has been an increase in the number of people living alone? 

3. Why are there now more families without children than with children?

4. What are the implications for society when there are many lone-parent families? 

5. Which family trends described in the article will continue? Why?

6. How is the overview of the Canadian family different from that of the family in your country of
origin? What do you think causes these differences?

Presentation

7� Create and give a presentation (using PowerPoint, if possible) about trends relating to 
Canadian families. 

Use the Statistics Canada website to research information for your presentation. On the homepage,
select Summary Tables, then click on Subject and select Families, household and housing. Choose a topic
from the list. 

For your presentation you will need:

• an outline

• visuals, including graphs, charts, or tables

• handouts with highlights of information

• a feedback form for your audience

In your talk, analyze the selected data and explore the following questions:

• What conclusions can you draw from the data? 

• What factors do you think have contributed to these trends? 

• Do you think these trends will continue? Why? 

• What do you think the implications will be for Canadian society?
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Reading Charts

8 Work with a partner and explain the charts by describing what the columns represent and the
changes that have occurred over the 20-year period (1996–2006). How does this information
compare to families in your country of origin? Write a paragraph describing the trends indicated 
in each chart.

Source: Statistics Canada: www.statcan.gc.ca/pub/11-008-x/2007006/c-g/10380/4169348-eng.htm. Charts extracted June 2, 2009.

9 Conduct a survey on families in your class or LINC center. After you decide on your survey
questions, you can use an online survey tool (e.g., surveymonkey) to create the questionnaire 
and invite learners to complete it online. You can also select a different topic.

Follow the steps below.

• As a class, decide on the purpose of your survey: What do you want to find out?

• In small groups, brainstorm a list of possible questions, select those you want to use on your
questionnaire, and post them on chart paper on the class wall. 

• As a class, select the best questions from those posted.

• Have one person create the survey on the online survey tool and invite others to complete it.

• Analyze the compiled information. 

• Write a report and use a visual (such as a table or graph) to illustrate your findings.
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The Internet is a huge source of information, but finding specific information when you need it can be a challenge.
Limiting an Internet search through the use of appropriate search terms is essential to finding information quickly.
Another strategy for finding specific information is using a web portal. A web portal acts as a familiar entrance 
into information on the World Wide Web that is related to a particular area of interest. For example, the Aboriginal
Canada portal provides information and links to the resources, government programs and services that are related 
to Aboriginal peoples in Canada. Service Canada is another example of a web portal, providing information about
services for Canadians. Yet another example is Service Ontario.

Service Ontario (www.serviceontario.ca)

Service Ontario provides information about services and programs offered by the Ontario government. It is
important to be able to scan the homepage of the website quickly to find links to the information you need.

The website includes links to information for residents and businesses on a wide range of topics, such as:

• arts and culture

• driving and transit

• economy

• education and training

• employment

• government

• health

• home and community

• law and safety

• money and taxes

• rural and northi

• travel and tourism

• your business

Presentation

1� Find information for newcomers on the Service Ontario website. On the home page, locate and
select Newcomers on the left column (under Communities). Then locate and click on Ontario
Immigration Portal for topics of interest. Choose one. Take notes on the information you find 
and present it to the class. 
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2� Use the Service Ontario website to research information for one of the situations below. Present
your findings to the class. 

�

Situation 1

You would like to register a new business. You want to find out how you can do it, how much it costs
and how long it takes. Present the steps you would take to register a new business and any additional
information.

Situation 2

You have a child in Grade 1, and you would like to find out what the curricular requirements are. 
Find out where you can obtain such information. Present information about the types of curriculum
documents you can access and what they are about. 

Situation 3

You have recently moved to Ontario. Your driver’s licence was issued in Alberta. Find out where you can
obtain an Ontario driver’s licence and what steps you need to take to do so. 

Situation 4

You are a young person looking for a summer job with the Ontario government or one of its agencies.
Find out what opportunities are available for youth. Present the resources that are available.

Situation 5

You would like to speak to your Member of Provincial Parliament (MPP) about a business matter. Find
out the name of the MPP for your riding and the contact information for his/her constituency office.
Present your findings.

Situation 6

You are a senior and need help with some daily routine activities. Find out who provides such services
and who covers the cost. Present your findings
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This section includes activities on reading various types of texts, including news articles, informational texts
and charts. You can use the whole section as is or select the texts that are of interest to learners in your class.

The activities that follow have been guided by the CLB performance conditions related to LINC 7. To develop your
own activities or to adapt these activities, consider the following performance conditions relevant to reading:

Performance Conditions

• Texts are 8 to 15 paragraphs long, with clear organization in print or electronic form

• Context is relevant but not always familiar and predictable

• Texts can be on abstract, conceptual or technical topics, containing facts, attitudes and opinions

• Inference may be required to identify the writer’s bias and the purpose or function of the text

• Learner reads for information, to learn the language and to develop reading skills

• Learner uses a unilingual dictionary for precision vocabulary building

In this section of activities, Putting It in Practice tasks are not specified. This is because any of these texts can
be used for formative assessment. If you use one of these texts for assessment purposes, you may need to
adjust the comprehension questions so that they target the criteria you selected for assessment. The results
of the assessment can help you and learners determine what still needs to be worked on.

� CLB 8-III: Locate and integrate three or four pieces of information contained in moderately complex
formatted texts.

� CLB 8-IV: Demonstrate comprehension of factual details and inferred meanings in an extended
description, report or narration when events are reported out of sequence. Draw conclusions.

� CLB 8-IV: Express in alternate forms verbal ideas and graphics contained in charts, graphs.

� CLB 8-IV: Access/locate several pieces of information in online electronic reference sources.

Sample Assessment Criteria

The learner:

� Identifies the writer’s purpose, intent and attitude

� Identifies main idea, factual details and inferred meanings in the text (70–80 per cent)

� Follows the sequence of narration or process even when presented out of sequence

� Distinguishes facts from opinions

� Infers meanings of words and expressions from context clues

� Finds and integrates three or four pieces of specific information, scanning extensive and visually
complex directories

� Interprets key information in a diagram, or graph as a verbal text

� Uses effective search strategies and tools
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� p. 167 | Introduction to Reading

Introduces the content of the chapter; can be used as a needs assessment activity

Have learners discuss the results of their interviews with the class.

� p. 168 | Vocabulary-building Strategies

Provides background information and practice using common vocabulary building strategies

Discuss the strategies and elicit examples of each one from learners. You can use any text to practise the
strategies. Have learners underline new/difficult words and identify a strategy they could use to understand
the meaning.

1 Have learners research prefixes and suffixes on the Internet. Ask learners to present their findings to the
class and create a table for future use. Post the table in the classroom or on the class wiki.

2 Answers

2. meaning: self-absorbed, vain, egotistic 4. meaning: clipped, curt

context clue: examples context clue: a synonym phrase that follows

3. meaning: a vehicle used to clear the snow 5. meaning: evergreen

context clue: an explanation context clue: examples

3 Have learners list any unfamiliar words from the text. Ask themto use any vocabulary-building strategies
that work for them and then confirm the meaning with the dictionary. Have learners compare their lists
in pairs and discuss how effective their strategies were.

Answers

Extend the Activity: Have learners practise using the vocabulary-building strategies with other texts.
You can also ask learners to look for examples of specific words that reflect a particular strategy. 
For example, they could find words that have prefixes or suffixes and explain their meanings.

New Word Meaning Vocabulary-building Strategy

1. bitumen semi-solid form of crude oil an explanation

2. sparsely (populated) sparingly, thinly dictionary; suffix -ly for adverb

3. magnitude greatness in size dictionary, root, suffix -tude

4. recoverable that can be recovered suffix -able
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� p. 171 | Comprehension Strategies

Provides background knowledge and practice using some common reading comprehension strategies

1 Elicit from learners the strategies they use to aid their understanding of texts; discuss the information box.
You can also demonstrate various strategies using any text. Note: Learners can narrow their searches to
adult ESL-related web pages by adding to the search terms adult ESL.

Extend the Activity: Have learners write a summary of the strategy they present. In their summary,
they could include the name of the strategy, a clear description of it and an example of how it can be used.

� p. 172 | Low-level Workplace Conflict Not Something You Can Ignore

Provides practice developing reading skills, including vocabulary and comprehension in a feature article

1 Have learners discuss the questions as a class. Elicit common reasons for workplace conflict and conflict-
solving strategies.

2 Answers

1. F 2. T 3. T 4. T 5. F 6. F 7. T 8. T 9. F 10. T

3 Answers

1. c litigation 5. f initiate

2. g detrimental 6. b retention

3. a mediation 7. d potential

4. e assumption

4 Answers

CONFLICT SITUATION CONFLICT RESOLUTION

Example: be isolated 1. identify

1. gossip 2. watch for indicators

2. be strained 3. have a private conversation

3. quit job 4. initiate dialogue

5 Answers

1. a 2. a 3. c 4. a 5. a

6. – to leave well enough alone (par. 2): don’t change anything – you might make it worse

– to work things out for themselves (par. 2): solve the problem themselves

– to point to the crux (par. 3): illustrate the main point

– to go unchecked (par. 6): to continue uncontrolled

– to hold accountable (par. 8): to blame someone, to consider someone responsible

– to go to the very core of something (par. 11): to look at the central part or heart of the issue

– no laughing matter (par. 14): something serious that people should not joke about
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7 Possible Answers

1. John was being isolated from his work team (when he spoke during team meetings, his co-workers
rolled their eyes, some wheeled their chairs around to face the wall when he was talking, and they
were gossiping about him) 

2. A lack of understanding of the unwritten rules and values in the work environment

3. Lost productivity; staff turnover; absenteeism and other unwanted costs to the organization; lost
productivity; violations of workplace policy, human rights legislation or even criminal law

4. Supervisors and others

5. Strained relationships and communication; changes in hygiene, performance and appearance

6. Early identification of conflict at work is the first step in managing it

7. Create a respectful work environment; learn to recognize the early warning signs of conflict;
initiate conversations; consult with experts to manage low-level conflict

8. Create an environment of zero tolerance for abuse

8 Ask learners to read the text again paying attention to its organization (use of headings and paragraph
structure). You can review comprehension strategies before doing this. Learners can write their summaries in
paragraph or point form. Have learners exchange their summaries for peer feedback.

10 This activity can be used as a follow-up discussion on the problem presented in the article. You may need
to review the structures to express the unreal past. Have learners answer the questions in writing or orally;
correct with a focus on grammatical accuracy.

11 Have learners role-play their dialogue for the class. Provide feedback on usage and accuracy of the structures
expressing unreal past.

� p. 178 | If We Are Going to Talk Citizenship, Let’s Have a Principled Debate

Provides practice in developing reading skills (making inferences, distinguishing fact from opinion, and recognizing bias)
in an editorial article

1 Have learners discuss questions as a class. You can have learners conduct Internet-based research before
the discussion about the requirements of Canadian citizenship.

2 Possible Answers

1. entered; been to 6. both native-born and immigrant …

2. originates from; comes from 7. easily crossed

3. after that 8. makes

4. governments, one after another …, attracted; 9. granting; bestowing
enticed

5. tremendously; remarkably 10. filled; full of

Extend the Activity: Have learners identify the vocabulary-building strategy they used for the words above.

3 Have learners work individually or in pairs. They can write their answers and compare as a class.
Discuss comprehension strategies before the activity.

4 Teach/review/elicit the emphatic structure for the purpose of the activity. Ask learners to provide some
examples of their own.
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Answers

Emphatic do:

1. par. 1 … such children do receive…

2. par. 8 … democracy does demand…

Subjunctive:

1. par. 3 … suggesting that further steps be taken…

2. par. 4 … suggested there be tighter enforcement…that immigrants be able to speak…

3. par. 8 … proposed that democracies adopt …

5 The first part of the article (par. 1–5) is more concrete than the second part. It presents background
information and facts. Paragraphs 6–10 are more abstract, with the author discussing what a citizenship
debate could look like. The questions below focus on paragraphs 1–5.

Answers

1. F 2. T 3. F 4. T 5. T

6 Answers

1. April 17, 2009

2. 2006

3. around 250 000

4. an event in Alberta

5. people who come to Canada to have their children born here

6. a person who uses Canadian citizenship when there is a war or unrest in their country, or only
when it comes in handy

7 This activity relates to the second part of the article. The purpose is to practise understanding key ideas,
following the paragraph format.

Answers

9 One of the goals … 8 Perhaps tighter citizenship rules …

6 Canada has benefited greatly … 7 The new law treats …

10 Before the government introduces …

8 This activity provides practice understanding main ideas and specific details supporting those ideas,
distinguishing between facts and opinions, and making inferences.

Answers

1. Terms for Canadian citizens include: citizens of convenience (negative connotation); birth tourists
(negative connotation); foreign-born Canadians; native-born Canadians

2. Tighter citizenship laws are needed to make it harder for people not living in Canada to enjoy the
benefits of citizenship.

3. He is referring to the generosity of Canada to grant social and economic benefits to people who may
not have strong ties to Canada.
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Answers (continued)

4. The issue is complex, and the complexity has not been reflected in the government’s policy or
explanation for its changes.

5. The author says a principled debate is needed, and that the government needs to be more clear on
its goals and values.

6. An instrumental perspective on citizenship looks at the benefits to Canada of granting citizenship,
and what it can be used to accomplish.

7. Wealthy and talented immigrants who are granted citizenship can help shape Canadian society.
Citizens living abroad can spread goodwill and promote economic relationships with Canada.

8. Foreign-born Canadians don’t have equal rights to native-born Canadians.

9. Stakeholders refers to people who have a direct stake in what happens in Canada, or ongoing substantive
ties to Canada.

10. It should be a complex debate because citizenship has both an instrumental and intrinsic value for
Canada and its people.

9 Have learners read the article again, paying closer attention this time to its organization. Discuss/elicit how
paragraphs are structured (the first sentence introduces the main idea, the remaining ones support it).
Have learners write a summary in paragraph form.

10 Hold a class discussion on the questions. You can also have learners debate question 2 or 4, dividing the
class into two groups: supporters and opponents.

11 Have learners express their opinions in writing. You could post the article on a class blog and ask learners
to comment on it. Then, have learners read the posted comments.

� p. 184 | Census Snapshot of Canada – Families

Provides practice in reading a statistical report based on surveys and interpreting graphs

2 Learners can work on the True/False statements in pairs or individually, then discuss them as a class,
recording the majority’s answers on the board. Then, have learners read the report and revise 
their answers. Ask learners to support the revised answers with specific information from the text.

Answers

1. T 2. T 3. F 4. T 5. T 6. F 7. T 8. F 9. T 10. F

3 Have learners use different strategies to figure out meanings of the words.

Answers

1. f demographic 6. i legalization

2. h status 7. e substantial

3. d dwelling 8. c to moderate

4. a to constitute 9. j to exceed

5. g baby-boom generation 10. b proportion

4 Have learners discuss how they decided which answer is correct (e.g., by eliminating the least probable,
by recalling what was in the text).
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Answers

1. c 2. b 3. b 4. c 5. a 6. a 7.c 8.c

5 Before writing a summary, have learners read the report again and take notes if needed. They can also
highlight the most important information. Learners can exchange their summaries for peer feedback
and then post them for the class to read.

6 These questions can be discussed as a class or in small groups. You can assign questions to each group and
ask a group representative to present the conclusions of their discussion to the class.

Extend the Activity: Have learners write comparison/contrast paragraphs in response to question 6
(comparing family structure in Canada to that of a different country).

7 This activity can be done in the classroom (with time allocated for preparation) or as an independent
learning assignment. Review/teach the elements of preparing and delivering a presentation. For information
and activities on giving presentations, see the Presentations section in this chapter. Ask learners to develop
an outline, visuals and a feedback form before giving their presentation to the class. Encourage learners to
use PowerPoint when delivering their talk.

8 This activity provides practice interpreting information presented in graphs. Have learners work in pairs,
with each learner describing and writing a paragraph about a different chart. Learners can exchange their
paragraphs with other pairs for peer feedback.

9 Through this activity, you can illustrate the process of conducting a survey: selecting survey questions,
developing the survey, gathering information, drawing conclusions and presenting results. It works best in
large classes. Learners can use an online survey tool (such as surveymonkey.com or freeonlinesurvey.com)
to create their survey and invite others to complete it online. These survey tools can compile survey
responses and generate charts and graphs of the results. Have learners present results of their surveys orally
and in writing.
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Introduces the features and organization of the Service Ontario portal; provides practice narrowing searches, navigating
web pages, and scanning for information

1 This activity can also be done in pairs, with learners presenting their findings to a partner.

2 This activity works best done individually. Have learners describe how they obtained the researched
information. While learners present their explanations, the class can evaluate the explanations using 
the following checklist.

Extend the Activity: Have learners try different ways of accessing the same information, and compare
effectiveness. Learners can also make their own lists of the questions/issues they want to find out about
and research them by using a portal or narrowing their search.

yes no

I can understand the information � �

I know what to do if I am in this situation � �

I know how to get more information � �






