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LINC 6 CLB Competencies and Essential Skills

The activities in this section represent a sample of possible activities that can build language proficiency in

reading. You can supplement these activities with a range of materials from other sources. Below are the 

CLB competencies, Essential Skills and specific language skills that are addressed in these activities. 

The activities in this section focus on the following language skills: 

• Skimming texts to get the main idea

• Scanning texts for specific information

• Building vocabulary

• Identifying key ideas and supporting details

• Discussing and debating issues in a text

• Locating and accessing information in texts online

E
S

These activities can help to develop the following Essential Skills:

• Reading Text

• Document Use

• Computer Use

• Continuous Learning

C
LB

Reading instructions

� CLB 6–II: Follow a set of common everyday instructions (up to 10 steps) when not presented

completely in point form: sequence/order must be inferred.

Reading business/service texts

� CLB 6–III: Find two or three pieces of information in moderately complex formatted texts. 

Reading informational texts

� CLB 6–IV: Show comprehension of a one-page, moderately complex, descriptive narrative text 

on a familiar topic.

� CLB 6–IV: Demonstrate comprehension of a cycle diagram, flow chart and time line/schedule.

� CLB 6–IV: Access/locate/compare two or three pieces of information in a CD–ROM electronic 

reference source. 
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Introduction to Reading

1 In small groups discuss the following questions. 

1. What types of things do you enjoy reading (news, fiction, magazine articles)?

2. How often do you read information online? What kind of information do you read?

3. What types of reading do you find difficult? Why?

4. What do you do if you don’t understand vocabulary in a reading text?

• Skip the word(s) and move on

• Look them up in a dictionary

• Try to infer the meaning from the context

• Use your own strategy (describe it.)

5. What strategies do you use to find written information quickly?

Culture Note

A top reader can read at a speed of above 1000 words per minute (wpm) with nearly 85 per cent comprehension.
Unfortunately, only about 1 per cent of the population reads at such a breakneck speed. The average reader only
reads at a speed of about 200 wpm with a typical comprehension of 60 per cent. 

The slow pace of the average reader seems surprising, since most people spend about an hour a day reading work
documents, newspapers, magazines, books or the contents of a computer display. With so much reading on a daily
basis, you would think everyone would have close to top reading speeds.
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Skimming and Scanning: Crime Statistics

Skimming refers to looking over a text quickly (without reading it word for word) to get the general idea of what the
text is about. When we skim, we usually:

• read the title and look at any accompanying visuals

• read the beginning and end of an article, ignoring the details

• read just the first sentence of every paragraph

Scanning refers to looking through a text very quickly to find specific details. For example, when we are searching
for a telephone number in a directory, we scan the page for the name of the specific person we are looking for.
When we scan, we usually: 

• have an idea what information we want from the text, and look for content words or visual clues that signal 
that information

• read in blocks of words rather than word by word 

When scanning, some people find it helpful to run their finger down the middle of the text while their eyes move
back and forth to quickly find the information they are looking for.

1� Search the Internet for tips on skimming and scanning. Choose one technique. Demonstrate this
technique to your classmates and have them practise it.

Possible search terms: skimming a text; scanning a text

Vocabulary Building

2 The following terms are from the article about Canadian crime you are about to scan. Each term
refers to a type of crime. List examples for each type and answer the questions below.

• mischief • homicide • fraud 

• break and enter • property crime • counterfeiting currency

• common assault • aggravated assault • abduction

• disturbing the peace • forcible confinement • cannabis possession

1. Which type of crime do you think is most common in Canada?

2. What type of crime do you think is increasing in your community? What gives you this idea?

3. What type of crime do you think is decreasing in your community? Why do you think so? 
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Skimming and Scanning: Crime Statistics (Cont.)

Pre-Reading

3 Below are highlights from a Statistics Canada report on crime rates in Canada. Your instructor will
ask you eight questions. Scan the text to find the information as quickly as possible. 

4 Discuss the following questions.

1. What do you think makes a city or neighbourhood safe?

2. What factors do you think contribute to a decline in crime?

3. What factors do you think contribute to an increase in crime?

CRIME STATISTICS IN CANADA, 2007

Highlights

• In 2007, the national crime rate reached its lowest point in 30 years. Canadian police services
reported a 7 per cent decline in crime, the third consecutive annual decrease.

• There was a drop in virtually all high-volume offences: theft under $5,000, mischief under
$5,000, break and enter, common assault, motor vehicle theft, disturbing the peace, fraud 
and counterfeiting currency.

• Crime rates fell in all provinces and territories except Newfoundland and Labrador, Yukon and
the Northwest Territories.

• Saskatchewan reported the highest provincial crime rate for the tenth year in a row.

• Declines were reported in most of Canada’s nine largest cities. The most substantial decreases
were reported in Kitchener, Montréal and Winnipeg.

• The violent crime rate fell by 3 per cent, marking its lowest point since 1989. The 2007 rates
for homicide, attempted murder, sexual assault, robbery, aggravated assault, assault with a
weapon, forcible confinement and abduction declined or remained stable.

• The property crime rate dropped by 8 per cent, reaching its lowest point since 1969. Break and
enters were at their lowest level in 40 years. Motor vehicle thefts declined by 9 per cent in
2007.

• Among the few crimes to increase in 2007 were drug offences and impaired driving. Drug
offences were up 4 per cent, with cannabis possession accounting for most of the increase. 
The rate of impaired driving rose 3 per cent.

• The youth crime rate dropped by 2 per cent in 2007. Most of the declines were in non-violent
offences. Violent crimes committed by youth remained stable.

Adapted from Statistics Canada, Juristat: www.statcan.gc.ca/pub/85-002-x/85-002-x2008007-eng.pdf 
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Skimming and Scanning: Crime Statistics (Cont.)

Comprehension

5 Now read the text carefully. For each statement, circle true or false. 

1. The national crime rate declined in all provinces in 2007. T F

2. There was an increase in rates of aggravated assault and assault with a weapon. T F

3. The crime rate in most of Canada’s major cities declined in 2007. T F

4. Property crimes in Canada were the lowest since 1989. T F

5. The rate of impaired driving offences increased in 2007. T F

6. In 2007, there was an increase in violent crimes committed by youth. T F

6 Scan the text again to find the following.

1. The text mentions four different crime types. Name them and list the crimes for each type. 

2. In the text, there are eight words or phrases (verbs or nouns) that express changes in the crime
rate. List them.

7 Describe the graph below. Write a one- to two-paragraph description comparing or describing
different crime rates, periods of time, or trends. Give possible reasons for the changes over time.

violent crime property crime total criminal code

Data Source: Statistics Canada. Total criminal code refers to crimes addressed by criminal law and excludes rtraffic offences.
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Hockey’s $124 Million Man

Pre-Reading

1 Discuss the questions below before reading the text. 

1. Can you name any people who make more than one million dollars a year? What occupations 
are they in?

2. Some professional athletes or movie actors make huge salaries. Do you think these salaries are
justified? Why?

3. From the list below, select the two most important factors that you think should determine a
person’s income:

• level of education

• number of people one employs 

• contribution to the betterment of society (e.g., a scientific researcher)

• physical demands of the job (e.g., an assembly line worker)

• years of experience one has in the job regardless of the type of job

• cultural contribution to society (e.g., author, musician )

• contribution towards making a company financially successful (e.g., the CEO of a corporation)

• level of responsibility involved in the job (e.g., a management position)

Did You Know? 

• A daycare worker with a college diploma makes an average of $23,000 a year in Ontario.

• A non-skilled autoworker makes an average of $45,000 per year.

• A full-time university professor in Ontario has a salary of about $125,000 per year.

• The Prime Minister of Canada makes close to $300,000 per year.

• A cardiologist in Canada averages $687,000 per year.

• Frank Stronach, the Chair of Magna International, took home $70.6 million in 2007.
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Hockey’s $124 Million Man (Cont.)

Reading

HOCKEY’S $124 MILLION MAN
When Washington Capitals superstar Alexander Ovechkin
became the National Hockey League’s first $100-million
man early in 2008, it was hard to find anyone in the
hockey world who didn’t believe he was worth every penny.
But how can this be possible? Is any hockey player truly
worth that much money?

It doesn’t take a Wall Street accountant to figure out
what was in it for the player known as ‘Alexander the
Great.’ Ovechkin’s 13-year, $124-million contract
averages out to just over $9.5 million a season, giving
him financial security for life. Even so, Washington
Capitals owner Ted Leonsis believes 

the deal is also good for his hockey team. At the time,
Leonsis admitted that making a decade-long commitment
to a 22-year-old in just his third NHL season wasn’t an
ordinary thing. But if Ovechkin has proven anything by
his goal-scoring rampage since his rookie season in
2005–06, it’s that he’s no ordinary player.

All the awards and accolades – Calder Trophy as top rookie in 2006, Rocket Richard Trophy as the NHL’s top
goal-scorer and Hart Trophy as NHL’s Most Valuable Player in 2008 and 2009, plus four straight first-team all-star
selections – only begin to tell the story. It’s Ovechkin’s once-in-a-generation combination of skill, size, brute
physical strength and relentless passion that sets him apart and draws fans to the arena. That’s the package that
Leonsis is paying for. “I’m a risk-taker,” Leonsis said at the time. “And if you’re going to make a long-term
investment, who else would you do it with?”

Ovechkin said the contract wouldn’t change the way he approaches the game. “I know it’s extra pressure, but I
have to play the same,” he said. “If you think of the pressure, it’s hard for you. I have to play the same way – play
more, play better.”
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Hockey’s $124 Million Man (Cont.)

Vocabulary Building

2 For each of the following words from the article, circle the right meaning. Try to guess the meaning
of the words without using a dictionary.

1. A rookie is someone who

a. is just starting his career

b. is controversial

c. generates a lot of profit for a company or organization

2. When someone receives accolades, they get

a. bad reviews in the press

b. praise and recognition

c. big sums of money

3. “Goal-scoring rampage” refers to

a. going after other players to try to score goals

b. scoring goals from a ramp

c. scoring lots of goals

4. When we say Ovechkin’s passion is relentless, we mean that

a. it pays off

b. it never stops

c. it can hurt others

5. A long-term investment is

a. something you will be paying for in the next few years

b. something you will pay for a long time

c. something that will pay off (or bring you profit) after many years of investment

6. Ovechkin’s combination of skill and passion sets him apart means

a. it distinguishes him from others

b. it makes him feel distant

c. it makes him independent

Comprehension

3 Read the article and circle true or false. Find the fragments of the text that confirm your answer.

1. Most people associated with hockey agree that Ovechkin is worth such a large amount 
of money. T F

2. Ovechkin is famous for his fair play. That’s why he attracts so many fans. T F

3. Leonsis feels paying Ovechkin so much money is a risk he is willing to take. T F

4. Ovechkin started his career in NHL hockey in 2008. T F

5. Signing the biggest contract in NHL history will make Ovechkin change his style of 
playing hockey. T F

6. It was obvious only to Wall Street accountants how much financial security Ovechkin has 
with this contract. T F
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Hockey’s $124 Million Man (Cont.)

Giving Opinions

4 Discuss the following questions.

1. Do you think the owner of the Washington Capitals has made a good decision? Why?

2. Do you think Ovechkin is a good role model for children who are passionate about playing hockey?
Why?

3. How do you think this deal may change future contracts signed by hockey players?

5 Audio 5.8: Listen to comments on a radio talk show about Ovechkin’s contract. Use a chart like the
one below to take notes. Then write a brief summary of each speaker’s opinions with reasons. In
small groups, present your opinion and give reasons.

6� In small groups, discuss what you consider an appropriate salary for each occupation. 
Complete the table. Then locate the actual salaries using the Ontario Job Futures website
www.ontariojobfutures.ca.

Appropriate Salary Reason Actual Salary

Airline pilot

Chef

Civil engineer

Computer programmer

Early childhood educator

Electrician

Elementary school 

Teacher

Family physician

Receptionist

Opinion and reason

Albert

Robert

Cathy

Maria
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It’s a Wonder we Understand Each Other at All!

Pre-Reading

1 Discuss the following questions before reading the text. 

1. Do you think people from different cultures have different communication styles? If yes, give examples.

2. What do you think are some differences between the way men and women communicate? 
Give examples.

3. Can you think of individual differences in communication styles that can lead to conflict or
misunderstanding?

4. Describe a situation you experienced that involved misunderstanding or miscommunication.

5. What are some things you can do to avoid miscommunication?

2 With a partner, discuss the meaning of each term and how it contributes to successful or
unsuccessful communication. 

• misinterpret • disapproval • empathize

• generalization • stereotype • assume

3 Look at the headline and a sentence from the article you are going to read. Explain what the author
means. Do you agree? Why? Provide reasons. Provide examples of cases in which this is true. 
Then read the full article.

IT’S A WONDER WE UNDERSTAND
EACH OTHER AT ALL!
In everyday conversation, the actual words that come out of someone’s mouth often have very little to do
with the message that is received. 
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It’s a Wonder we Understand Each Other at All! (Cont.)

Reading

IT’S A WONDER WE UNDERSTAND
EACH OTHER AT ALL!
By Mark Benner

Do you hear me? Think how many times you’ve heard someone use that phrase out of anger or
frustration. Maybe it was a parent upset at their child. Perhaps it was a boss at work, trying to
emphasize or re-emphasize a certain point. Now try to think of just one time when that phrase

actually improved understanding of the issue at hand. Chances are you can’t do it. Chances are it only
made things worse.

That’s because in everyday conversation, the actual words that come out of someone’s mouth often have
very little to do with the message that is received. Communication breakdowns happen constantly, and
for a wide variety of reasons. We misinterpret intentions because words can only do so much to promote
understanding. If words aren’t accompanied by a shared understanding of other areas such as culture, life
experience, and personal style – or, at an absolute minimum, awareness on both sides that these differences
can exist and will themselves have an impact – then the result can be a communication catastrophe. 

In some cultures, silence means disapproval; depending on the social position of the speakers, it would
be far too rude to disagree or turn down a request in public. Yet in other cultures silence can be taken
as assent. It’s assumed that if someone didn’t like what was happening, they’d let you know. When these
two cultures clash, it’s no wonder there are misunderstandings! 

Each culture has its own communication conventions or rules: about how often we make eye contact,
how we express politeness, how loudly we speak, how we interpret silence, how directly or indirectly we
make a request or let someone know what we want, how close we stand when speaking to one another,
how much information we share, how we motivate others, how we argue or how we complain. Some
cultures may perceive indirectness as dishonest; others may perceive it as polite. As a result, someone
who makes requests directly (Please write this report today) may be annoyed by someone who uses
indirect requests (This report needs to be written today). Paying attention to body language and seeking
clarification can help overcome some of these misunderstandings. 

Gender can also influence how we communicate. Author John Gray suggests men and women think
differently, have different emotional needs and express these needs differently … so much that they
can seem like they are from different planets (hence one of his book titles, Men are from Mars, Women
are from Venus.) Gray claims that when talking about problems or frustrations, women will listen and
empathize while men will offer solutions. Similarly, author Deborah Tannen claims that the language
between women is mostly “rapport talk,” used to build bonds of friendship, trust and understanding.
Language between men is “report talk” – used to provide information to get something accomplished. 

While these generalizations about gender and cultural influences are helpful, they are only generalizations.
In other words, when it comes down to a particular phone conversation, a chance encounter on the street
or an office meeting, making assumptions can be risky. Putting too much stock in generalizations can lead
to stereotyping … and at that point the roadblocks to understanding start piling on top of each other. 

But awareness of differences is only a precondition for understanding, not a guarantee it will happen.
When that awareness of differences is accompanied by a commitment to explain and clarify your
intentions, and to request the same of others, you’re getting somewhere. Arriving at a shared understanding
is not an easy process, but well worth the effort!!
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It’s a Wonder we Understand Each Other at All! (Cont.)

Vocabulary Building

4 Below are words from the article. Write the correct letter on each line to match the words with
their meanings.

1. intention a. to explain, make clear 

2. assume b. to give a wrong meaning to; misunderstand

3. empathize c. to call attention to; make important 

4. disapproval d. lack of approval

5. misinterpret e. to understand another’s feelings or motives

6. emphasize f. a general rule or idea that is inferred from particular facts or examples

7. clarify g. accepted to be true without proof

8. rapport h. an oversimplified mental picture of a group of people

9. stereotype i. to help something happen

10. claim j. a harmonious relationship with someone 

11. promote k. to maintain; say as a fact 

12. generalization l. the purpose behind an action or statement 

5 Write a noun for each of the verbs below. Use either the noun or the verb form in sentences.

VERB NOUN

perceive perception

assume

empathize

disapprove

misinterpret

emphasize

clarify

generalize
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It’s a Wonder we Understand Each Other at All! (Cont.)

Comprehension

6 Read the statements below and circle true or false. In the article, find the paragraphs that confirm
your answers.

1. There are many reasons why we do not communicate well with each other. T F

2. Men and women may communicate in different ways. T F

3. When we know someone from another culture, we can predict how all people in that 
culture communicate. T F

4. Generalizations about gender and cultural influences are not helpful. T F

5. To communicate well with others, we need to be aware of differences in communication 
styles, culture and life experiences. T F

6. Understanding the cultural differences of others will eliminate misunderstandings. T F

7. Understanding someone’s body language can help in understanding what they are saying. T F

8. One of the reasons for miscommunication is that we misinterpret the other person’s intentions. T F

7 Answer the questions below using information from the article. 

1. How would you define a communication breakdown?

2. What are the reasons for miscommunication mentioned in the text?

3. What are some examples of how cultural norms and conventions can impact our communication style? 

4. In what way does the text say gender can influence the way people communicate? 

5. Why is making generalizations about gender and culture a risky thing to do?

6. What can we do to minimize communication breakdowns?

8� Active listening is a well-known strategy for maintaining good communication. Search the Internet
for tips on active listening. Give a short presentation on elements of active listening that you find
particularly interesting. 

Possible search term: active listening
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It’s a Wonder we Understand Each Other at All! (Cont.)

9 Discuss each situation in small groups. Identify the potential causes of misunderstanding and
suggest possible ways they could have been avoided.

�

Situation 1

Ms. Jones has been asked to fill in for an absent employee by looking after the reception desk at a
conference. Her boss explains her duties: check off lists of pre-registrants, accept new registrations,
print out name tags, distribute conference material and give out information about the conference
workshops and locations. As her boss is going through all of the explanations, Ms. Jones realizes she
doesn’t understand all the details because her boss is talking too quickly. However, she keeps nodding
her head to show she is listening. After explaining everything, her boss asks if Ms. Jones has any
questions. Ms. Jones is completely overwhelmed and has no idea what questions to ask, so she says
“No.” Her boss thinks everything is fine and leaves. Meanwhile Ms. Jones is left at the registration 
desk convinced that she is unprepared for the job. 

Situation 2

Ewa is vice-president of an organization that has management meetings every Tuesday morning. All 
the managers give updates about what has been happening in their departments. Ewa is very proud 
of her department. She believes that her staff is functioning well and achieving very good results. She
wants to make sure her staff’s contributions are acknowledged by the other managers, so she gives very
detailed reports, mentioning names and respective accomplishments. Meanwhile, the other managers all
give brief reports. They mention only broad categories and seem to be impatient and uninterested when
Ewa is giving her report. Ewa feels that her department is not being shown the respect it deserves.

Situation 3

Martha is a 48-year-old artist and mother of a teenaged daughter. She has been mentoring her
daughter’s friend, Sophia, who wants to become an artist some day. Martha and Sophia have just
started communicating by email.

Martha finds that Sophia’s messages are very short and abbreviated. She feels a little offended at the
tone and style of the messages. She wonders if she should address this with Sophia, or simply try to
communicate less with her.
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Recognition of Professional Credentials

Pre-Reading

1 Discuss the following questions in small groups. 

1. What is a profession? A trade?

2. What is a regulated occupation? Non-regulated occupation?

3. What are credentials? What is the difference between academic and professional credentials?

4. What difficulties do you think newcomers to Canada face when re-establishing themselves 
in their professions? 

2 With a partner, discuss whether the statements below are true or false. Read the text that follows
to check your answers.

1. The procedures for evaluating and recognizing qualifications earned outside of Canada 
are the same for every occupation. T F

2. Requirements for entry into a profession are the same in all provinces. T F

3. Not all occupations need licences. T F

4. Professional associations control the recognition of qualifications. T F

5. Electricians, plumbers, teachers and doctors are all examples of people who work 
in regulated occupations. T F

6. Most Canadians work in occupations where a licence, certificate or registration in a 
professional association is required. T F

7. If you want to qualify in a profession, you may be required to take a language test. T F

8. Registration in a profession is free. T F

9. You can translate your own documents. T F

10. It is a simple process to get professional credentials recognized in Canada. T F

3 Read the following statements. Discuss the meaning of the italicized terms and provide examples. 

1. Each profession has standards of practice. 

2. Most occupations have entry requirements. 

3. A professional or trade organization can discipline its members. 

4. Certain decisions are at the discretion of an employer.

5. The university has the sole authority to make decisions about admissions. 

6. When is the authentification of official documents necessary?
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Recognition of Professional Credentials (Cont.)

Reading

(continued)

RECOGNITION OF PROFESSIONAL CREDENTIALS

How can I get my qualifications obtained abroad recognized in Canada?

The procedures for evaluating and recognizing qualifications earned outside of Canada depend on whether you
wish to enter an occupation or pursue further studies, whether your occupation is regulated or non-regulated,
and which province or territory you are in.

In general, if your occupation is regulated, the recognition of qualifications will be determined by the
appropriate provincial regulatory body, while for a non-regulated occupation, recognition is normally at the
discretion of the employer.

What is the difference between a regulated and a non-regulated occupation?

A regulated occupation is one that is controlled by provincial (and sometimes federal) law and governed by a
professional organization or regulatory body. The regulatory body governing the profession/trade has the authority
to set entry requirements and standards of practice, to assess applicants’ qualifications and credentials, to
certify, register, or license qualified applicants, and to discipline members of the profession/trade. Requirements
for entry, which may vary from one province to another, usually consist of such components as examinations,
a specified period of supervised work experience, language competency, etc. If you want to work in a regulated
occupation and use a regulated title, you MUST have a licence or certificate or be registered with the
regulatory body for your occupation. 

About 20 per cent of Canadians work in a regulated occupation. Some examples are electricians, plumbers,
physiotherapists, engineers, medical doctors and teachers. Some occupations are regulated in certain provinces
but not regulated in others. 

A non-regulated occupation is a profession/trade for which there is no legal requirement or restriction on
practice with regard to licences, certificates or registration. The vast majority of occupations in Canada fall
into this category. In general, applicants for these occupations have to demonstrate to their potential employers
that they possess the experience and training required for the job. Even when an occupation is not regulated,
employers can still require that an applicant for a job be registered, licensed, or certified with the relevant
professional association.

If I want to work in a regulated occupation, what can I do to get my qualifications assessed and recognized?

Each regulated occupation sets its own requirements for assessment and recognition, usually through the
provincial professional association or regulatory body. In order to qualify for practice in Canada, you may be
required to undergo professional and language examinations, submit to a review of your qualifications, and
undertake a period of supervised work experience. To find out more about the requirements specific to your
occupation, you can do the following:

• Consult the National Occupational Classification online to find out more about employment requirements
for your occupation.

• Find out the name and address of the regulatory body governing your profession/trade.

• Contact the regulatory body in writing and ask about the specific requirements, documentation and costs
involved for licensing, certification or registration as well as the recommended procedure for an assessment.
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Recognition of Professional Credentials (Cont.)

Comprehension

4 Complete the sentences below with information from the text. 

1. The procedures for evaluating and recognizing qualifications earned outside of Canada depend on
the following factors:

a.

b.

c.

2. Regulated occupations are controlled by provincial or federal and governed by 

3. The regulatory body has the authority to: 

a.

b.

c.

d.

The recognition process can be costly and time-consuming, so it is important that you are aware of all the
information before undertaking an assessment.

If I want to pursue further education in Canada, how do I get an assessment of my credentials?

If you are thinking of studying in a Canadian college or university, contact the office of admissions of the
institution in which you are interested and ask about the procedure required for an assessment of your credentials.
The university or college has the sole authority to make decisions about recognition of credentials for purposes
of admission.

Where can I obtain a translation of my qualifications into English?

If documents need to be translated, a credentials evaluation service, listed on the Canadian Information Centre
for International Credentials (CICIC) website, or the regulatory body involved, will advise you as to the requirements
for translation and authentification of official documents.

Adapted from: CICIC: Recognition of Professional Qualifications, with permission. www.cicic.ca/en/page.aspx?sortcode=2.19.22; 

extracted May 15, 2009. 
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Recognition of Professional Credentials (Cont.)

4. Requirements for entry into a profession include:

a.

b.

c.

5. If you want to work in a regulated profession you must 

6. A non-regulated occupation is a profession or trade for which there is no 

7. Recognition of qualifications for a non-regulated profession is determined by 

8. Information about employment requirements for an occupation can be found on this website: 

9. Decisions regarding the credentials recognition for the purpose of admission to a university are made by

10. Information about the requirements for translating official documents can be obtained through
these organizations:

a.

b.

5� Search the National Occupational Classification (NOC) website for two trades and two professions
mentioned in the text. In which section of the NOC description are the certification/licensing
requirements listed? What other employment requirements are listed there?

6� Choose a regulated occupation (profession or trade). Find out its regulatory body on the Canadian
Information Centre for International Credentials website (CICIC). 

Possible search term: Canadian Information Centre for International Credentials

7 Create a flowchart to describe the process of getting your credentials assessed. Compare your
flowchart to that of a partner. With your partner, talk about where you are in the process. 
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The Skilled Trades

A skilled trade is an occupation that requires skilled labour, such as a carpenter, baker, plumber or electrician. For
each skilled trade, there is a process for getting a certificate of qualification.

Pre-Reading

1 Discuss the questions in a small group. 

1. Describe your work experience (in Canada and elsewhere). What did you do? 

2. Do you consider yourself skilled in a particular area of work? What is this area of work?

3. Make a list of as many skilled trades as you can think of.

4. What do you think is important to know about the skilled trades? 

2 Look at the bar graph below. Answer the questions.

Data source: Statistics Canda, summary tables.

1. Write three sentences to describe what the bar graph illustrates. You can use words such as lowest,
highest, more than, less than, on average. 

2. Did any information in the graph surprise you? Why?
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The Skilled Trades (Cont.)

Reading

THE SKILLED TRADES

What is a skilled trade?

A skilled trade is an occupation that requires skilled labour, such as a carpenter, baker, plumber or electrician.
For each skilled trade, there is a process for getting a certificate of qualification. There are over 200 skilled
trades in Canada, organized into four sectors: construction, manufacturing, transportation and service. 

Some of Canada’s skilled trades are compulsory trades. This means you must have a Certificate of
Qualification to work in that trade. Having the certificate means you have passed a provincial exam that tests
your knowledge of the trade. Other trades are voluntary trades. You do not need to have a certificate to work
in the voluntary trades, although those who are certified may earn higher wages and have more employment
opportunities. A certified tradesperson is called a journeyperson. 

How do I become a journeyperson?

To become a journeyperson, you must pass a Certificate of Qualification exam. You can only write this exam
if you have enough experience in the trade (in Canada or in another country). You have to prove that you have
that experience and skill in the trade to write the exam. If you don’t have enough experience, you can get it
through an apprenticeship.

What is an apprenticeship?

An apprenticeship is for people who do not have enough experience in a trade and who want to obtain certification
in a skilled trade. An apprenticeship involves a combination of learning on the job while getting paid, and
attending short in-school sessions. It usually lasts two to five years. When you complete the apprenticeship,
you can write the Certificate of Qualification examination. If you pass, you have provincial certification to work
in that trade. There are two steps to becoming an apprentice:

1. Find a job in which you work with someone who is already a journeyperson. The journeyperson and the
employer must agree to work with you and make other arrangements while you are in school. 

2. Register as an apprentice with the Ontario government. The Ministry of Training, Colleges and Universities
(MTCU) is the Ontario ministry that registers and certifies apprentices in Ontario. When you register as an
apprentice, you are eligible for incentives and in-school training. 

What is the job situation like in the skilled trades?

Canada is facing a serious shortage of skilled trades people. Many workers in the skilled trades are getting
ready to retire, and fewer youth are entering the skilled trades than in previous generations. As a result of
this shortage, the Ontario government is encouraging people to begin apprenticeship programs. It is funding
services and programs that help people learn about the trades and the benefits of apprenticeships. These
services include employment counsellors, a telephone hotline, and educational programs that prepare you for
apprenticeship (or pre-apprenticeship) programs. The government is also promoting apprenticeship by offering
incentives. These incentives include loans, tax breaks, money to buy tools, and money offered to an employer
to accept you as an apprentice.
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The Skilled Trades (Cont.)

Vocabulary Building

3 Below are terms used in the text about the skilled trades. Write the correct letter on each line to
match each term to its meaning. Try to do this without looking back at the text.

1. compulsory trade a. a trade in which only registered apprentices or certified 
journeypersons can work 

2. voluntary trade b. a person who is registered in an apprenticeship program

3. apprentice c. a trade in which people can work even if they are not a 
registered apprentice or a journeyperson

4. journeyperson d. a program in which a person learns on the job and goes 
to in-school sessions 

5. skilled trade e. an occupation that requires skilled labour and has a 
certification exam 

6. apprenticeship f. a reward that is designed to encourage a certain behaviour 
or action

7. incentive g. a person who is skilled in a trade and has passed a Certificate 
of Qualification exam for that trade

Comprehension

4 Answer the questions.

1. What is the difference between a skilled tradesperson, an apprentice and a journeyperson? 

2. List two reasons why Canada has a shortage of skilled workers in the trades.

3. List some things the Ontario government is doing to encourage people to work in the trades. 

4. Do you think the incentives described in the text will encourage people to enter the trades?

5. Can you suggest other incentives that may work better?

6. An apprenticeship is often described as an opportunity to “earn while you learn.” 
Explain what this phrase means.

5� Search for information about Ontario trades on the Ministry of Training, Colleges and Universities
website. Answer the questions.

Search term: Ministry Training Colleges Universities apprenticeship

1. How many trades are compulsory in Ontario? Why do you think these trades are compulsory?

2. Find out how you can get help becoming an apprentice. On the menu bar on the homepage, 
click on Apprentices. Then click on Find an Employer. 

a) List three ways you can get help finding an employer who may accept you as an apprentice.

b) How can you learn more about how to get help finding an employer? 
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Ontario’s Workplace Safety and Insurance Board

Ontario’s Workplace Safety and Insurance Board (WSIB)

The Workplace Safety and Insurance Board is an Ontario agency that
provides injured workers with an income if they are unable to work due
to an injury or illness that resulted from the work environment.

Ontario’s WSIB plays a key role in the province’s occupational health
and safety system. The WSIB administers workplace insurance for
employers and their workers. Employers pay WSIB premiums, which
are then pooled to provide benefits and supports system-wide. Each
company pays the WSIB an annual insurance premium depending on
the type of work. Companies in industries where workers are injured
more often, such as logging and mining, pay higher premiums than
those where employees are not exposed to a lot of risk, such as office
work. Most workers in Ontario have insurance under the WSIB program.

The WSIB provides disability benefits, monitors the quality of healthcare, and assists in early and safe
return to work for workers who are injured on the job or who contract an occupational disease.

In Ontario, workplace health and safety is considered the responsibility of both workers and employers.
Workers have the responsibility to work safely and try to prevent injuries. If required, they must wear and
use protective equipment. They must notify a supervisor or union representative if they feel their work
situation is unsafe. If they are injured at work or become sick because of their job, workers must tell
their supervisors immediately. Employers must provide a safe and healthy workplace, including safety
training for all workers.

Worker injuries or illnesses are not reported to WSIB when all four of these statements are true:

1. only first aid treatment was required

2. the worker did not take any time off work other than the day of the injury

3. the worker’s pay was not affected

4. job duties did not change as a result of injury

If a worker claims a workplace injury or illness, the employer must inform the Workplace Safety
Insurance Board about it. The employer completes some forms, which are signed by the employee. Then,
if the worker is entitled, he or she can receive benefits. These benefits help replace lost wages. They
may also cover some health treatments and prescription medications. 

WSIB staff manage each worker’s case to help them return to work. If workers are unable to return to
their original job right away, employers are required to modify the work until workers have recovered.

Source: Adapted from Ontario’s Workplace Safety and Insurance System Fact Sheet Worker Overview (2005),

www.wsib.on.ca/wsib/wsibobj.nsf/LookupFiles/FactSheet_English3184A/$File/3184A_System_Overview_for_Workers.pdf

Benefits

Workplace insurance pays
workers 85 per cent of
their take-home pay if
they cannot work because
of a work-related injury or
illness, up to a maximum
insured wage of $73,300
(in 2008).
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Ontario’s Workplace Safety and Insurance Board (Cont.)

1 The article states that employers and employees have responsibilities for workplace health and
safety. Complete the table by recording the responsibilities of each.

Vocabulary Building

2 The following words are used in the text about the WSIB. Write synonyms for each word. Refer to
the text to find out how the word is used. 

a. key f. assists

b. occupational g. prevent

c. premiums h. notify

d. benefits i. entitled

e. monitors j. modify

3 In small groups, read the situations below. Decide whether the worker’s injury or illness should be
reported to the WSIB. Justify your decision using information from the text.

1. Jack falls in the parking lot outside of work and hurts his ankle. Office staff put ice on his ankle 
and they call a taxi to take him home. Three days later he can walk on his ankle again and he
returns to work. 

2. Rosa works in a large office. Her workstation is located beside a large photocopier. One afternoon,
Rosa gets a bad headache from the noise and fumes from the photocopier. She leaves work early
that day and is able to return to work the next morning. 

3. Raj cuts his hand first thing in the morning while opening boxes in a warehouse. He goes to the
health and safety officer, who cleans the cut and bandages it. He goes to a walk-in clinic where he
receives five stitches and a prescription for antibiotics. Raj returns to work later that afternoon. 

4. A carton falls from a tall shelf and hits Jen as she walks by. She takes a few moments to rest in the
women’s washroom and returns to work. The next day, severe bruising appears on Jen’s neck and
back. After work, Jen goes to her physician, who tells her she should stop working at her computer
workstation until her neck feels better. 

5. Ivana works in a laboratory. Late one afternoon, she finds a hole in her protective gloves and
realizes the skin on her hand has been burned by a chemical. She spends the rest of the day putting
ice on her hand, unable to work. The next day her hand feels better and she returns to work. 

Employer Responsibilities Employee Responsibilities
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Accessing Information Online: Service Canada Website

Many people rely on government websites for information about rights, government services and procedures. It’s
important to be able to find these government websites and to scan their homepages quickly to find links to the
information you need.

A Helpful Website

• Service Canada Website
The Government of Canada’s Service Canada website
home page is like a huge table of contents for all the
information you need about Canadian government
services. See www.servicecanada.gc.ca.

Did You Know? 

Every Government of Canada website has gc.ca in its website address. You can limit your Internet search to only
Government of Canada websites by typing your search terms, then typing site: gov.gc.ca. 

In the next activity, you will get the information you need by going to the Service Canada website. See if you can
find the same information by using search terms (such as youth employment strategy) with site:gov.gc.ca.
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Accessing Information Online: Service Canada Website (Cont.)

1� Use the Service Canada website to research information for one or more of the situations below.
Prepare a description of the eligibility requirements and steps in accessing the services or
programs below. Present your information to the class as clearly and completely as you can.

When giving instructions or describing a process or procedure, you can either use the active voice or the passive
voice. For example:

Active: If you lose your SIN card, you need to apply for a new one.

Passive: If a SIN card gets lost, an application must be filled out.

Here are some useful expressions for describing a process:

• first; next; then • finally; eventually • during; while

• the next step • initially • consequently; as a result

• before that • the first stage • later; following this

�

Situation 1

I’m afraid I might get laid off from my job soon. I want to know if I am eligible for employment
insurance (EI), how much I will get per week, and how I can apply.

Situation 2

I am turning 65 soon. I want to know about Canada’s public pensions. I’ve heard about the CPP 
and OAS, and I’m wondering who is eligible, how to apply and what the maximum amounts are. 

Situation 3

I have a one-year old child. I would like to know about the Universal Child Care Benefit.

Situation 4

I am 42 years old. I have been working full-time for the past 10 years. I recently had a stroke and now 
I can’t speak or think clearly. I don’t think I will be able to go back to work again. Someone told me 
I could get CPP payments. I want to know if I am eligible, and how to find out more. 

Situation 5

I am 28 years old and looking for a job. I heard about a program called Youth Employment Strategy. 
I want to know if this program can help me. 
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This section includes activities on reading various types of texts, including news articles, informational texts and
charts. You can use the whole section as is or select the texts that are of interest to the learners in your class.

The activities that follow have been guided by the CLB performance conditions related to LINC 6. To develop your
own activities or to adapt these activities, consider the following performance conditions relevant to reading:

Performance Conditions

• Texts are up to one page long, mostly in plain language with clear organization

• Content is related to familiar contexts and partly predictable to the learner

• Information texts are moderately complex descriptive or narrative texts, one page long on familiar topics

• Learners are adequately briefed for focused reading

In this section of activities, Putting It in Practice tasks are not specified. This is because any of these texts can
be used for formative assessment. If you use one of these texts for assessment purposes, you may need to
adjust the comprehension questions so that they target the criteria you selected for assessment. The results of
the assessment can help you and learners determine what still needs to be worked on.

� p. 99 | Introduction to Reading

Introduces the content of the chapter; serves as a needs assessment activity

Have learners work in pairs or small groups and share the results of their interviews with the class.
Discuss the Culture note.

CLB 6-III: Identify factual details and some inferred meanings in moderately complex texts containing
advice, requests and specifications.

CLB 6-III: Find two or three pieces of information in moderately complex formatted texts.

CLB 6-IV: Show comprehension of a one-page, moderately complex, descriptive/narrative text on a
familiar topic.

CLB 6-IV: Demonstrate comprehension of a cycle diagram or a timeline/schedule or chart.

CLB 6-IV: Access/locate/compare two or three pieces of information in an electronic reference source.

Sample Assessment Criteria

The learner:

� Listeners can follow the presentation

� Identifies writer’s purpose, intent and attitude

� Identifies main idea, factual details and some inferred meanings in the text

� Finds pieces of information by scanning paragraphs

� Retells or summarizes the story

� Relates sequence of steps in a cycle

� Guesses meaning of words and expressions from textual clues

� Predicts what will happen next in the text

� Interprets a cycle diagram, or a timeline/schedule or chart
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� p. 100 | Skimming and Scanning: Crime Statistics

Provides practice with skimming and scanning; introduces learners to Statistics Canada as a source of Canadian statistics

1 Have learners research skimming and scanning tips on the Internet. You could ask a few learners to
present their findings to the class, demonstrate the techniques and have the class practise them.

2 Ask learners to work in pairs or small groups to discuss the terms, their meanings and, if possible, examples
of each type of crime. For instance, property crime includes stealing someone’s bike, slashing their car
tires, etc.

3 Before this activity, demonstrate a scanning technique (e.g., running a finger down the middle of the text
while reading in blocks of words) and have learners practise it using a text other than the one provided.
Explain that when scanning, we generally focus on content words that signal the information we are looking
for. After learners practise the technique, tell them to scan the reading on crime statistics as you ask them
the questions below. They should listen for cues in the question that signal the kind of information to
look for. For example, in question 1, 8 per cent is a cue. If they run their finger quickly down the page
looking for 8 per cent, they will find that the answer is property crime.

1. Which type of crime dropped by 8 per cent? (property crime)

2. Which province reported the highest provincial crime? (Saskatchewan)

3. Which three cities are mentioned in the text? (Kitchener, Montréal, Winnipeg)

4. Which drug offence is mentioned in the text? (cannabis possession)

5. How many times is break and enter mentioned in the text? (twice)

6. Which assault crimes are mentioned in the text? (common assault, sexual assault, aggravated assault,
assault with a weapon)

7. Which crime declined by 9 per cent? (motor vehicle theft)

8. Which crimes increased in 2007? (drug offences, impaired driving)

4 Possible Answers

1. Increased policing, lighting, Neighbourhood Watch programs, knowing your neighbours.

2. According to studies, two factors that influence crime rates are the number of young males in the
population and the state of the economy. There are many other factors.

5 Answers

1. F (crimes did not decrease in Newfoundland and Labrador, Yukon, Northwest Territories)

2. F (rates declined or remained stable)

3. T

4. F (lowest since 1969)

5. T (rose by 3 per cent)

6. F (dropped by 2 per cent)
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6 Answers

1. Four types of crime include:

a) High-volume offences: theft under $5,000, mischief under $5,000, break and enter, common
assault, motor vehicle theft, disturbing the peace, fraud and counterfeiting currency.

b) Violent crime: homicide, attempted murder, sexual assault, robbery, aggravated assault, assault
with a weapon, forcible confinement and abduction.

c) Property crime: break and enter, motor vehicle crime

d) Youth crime: violent and non-violent

2. Eight words that express changes in crime rates: reach, decline, decrease, drop, fall, remain stable,
increase, be up, rose

Extend the Activity: If learners are interested in crime, have them locate the Statistics Canada home page
(www.statcan.gc.ca), then enter (in the site search box) Juristat. Juristat is an online periodical produced 
five times a year that contains analysis and statistics on a variety of justice-related topics and issues.
Each issue includes highlights similar to the one-page text from this activity series. For each highlights
page, learners can choose whether or not to read the full article. Learners can research further to prepare
a presentation, write a summary, or prepare for a discussion on a crime-related issue.

� p. 103 | Hockey’s $124 Million Man

Provides practice developing reading skills; serves as a springboard for a discussion about salaries of different occupations

1 Learners can discuss the pre-reading questions in small groups or as a class. For question 3, learners could
either select the two most important factors or rank the factors in order of importance.

Extend the Activity: Have learners find out Canadians’ average earnings. At the Statistics Canada home
page, enter average earnings in the site search box. Learners should find a table that lists average yearly
earnings by gender and year. (In 2006, women’s average earnings were $27,000; men earned $42,900
on average). You could also have learners find out the salaries of Ontario public service employees.
The names of those who make over $100,000 are posted on the Internet. Use the search term: Ontario salary
disclosure. Discuss whether or not any salaries surprised them.

2 Answers

1. a 2. b 3. c 4. b 5. c 6. a

3 Answers

1. True (It was hard to find anyone in the hockey world who didn’t believe he was worth every penny.)

2. False (It is his combination of skill, size, brute physical strength and relentless passion that sets him
apart and draws fans to the arena.)

3. True

4. False (He started playing in the NHL in 2005.)

5. False (Ovechkin says it adds pressure but will not change his approach to the game.)

6. False (It was obvious to everyone.)
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Audio 5.8: Transcript

Phone-in radio talk show about the high salaries of professional athletes

Host: Hello, this is Rick Johns, host of the Morning Show – your link to the news and what you think about it.
The topic today is high salaries for professional athletes. As all you hockey fans out there know, the Washington
Capitals have signed their 22-year-old superstar, Alexander Ovechkin, to a 13-year contract worth $124 million.
That’s $9 million per year for the first six years and $10 million per year for the following seven. Are you kidding
me? How can any athlete be worth that much money? And can this really be a good business decision for the
Capitals? What’s your opinion? Call now to have your say.

We have our first caller, Albert from North Bay. What do you think, Albert?

Albert: Listen, Ovechkin is the best player in the league. When it comes to scoring goals, no other player comes
close to him. He’s worth every penny of his salary and the Capitals were smart to sign him to that contract.
That’s all I have to say.

Host: Thanks for your thoughts, Albert. I hear you loud and clear. You’re obviously a big Ovechkin fan. Now our
next caller is in Hamilton, Ontario. Robert, how do you feel about a contract worth $124 million?

Robert: Well, Rick, I have to say that I agree with your first caller. He’s absolutely right that Ovechkin is the best
player in the league right now, and remember, he’s only 22 years old. His best years are still to come! I know
$124 million seems like a lot of money, but some other team might have gotten Ovechkin if Ted Leonsis hadn’t
offered him so much money. Leonsis wants a winning team, and he wasn’t going to take any chances on losing
the guy. It was a smart move, I say.

Host: Thanks for your call, Robert. But seriously, $124 million, does he really need that much? Let’s hear from
our next caller. Cathy from Niagara Falls, you’re on the air. What’s your opinion?

Cathy: Well, Rick, here’s what I don’t like – it’s because of contracts like Ovechkin’s that ticket prices are so high!
I’d love to take my three children to see an NHL hockey game, but we can’t afford it. It would cost us more than
$300 for just one game. It’s the average fan who can’t afford to go to NHL games any more, and player salaries
are to blame.

Host: Thanks, Cathy. I’ve heard that argument before and I’m not saying it’s wrong, but let me tell you what
players say: They say salaries have nothing to do with ticket prices. Players say that team owners are business
people who will set ticket prices as high as they can, as long as someone will still buy tickets. Owners want to
maximize their profits, and they’ll do that regardless of how high player salaries are. If you and I can’t afford
tickets, it’s because owners know that other people or companies will pay the price being charged. We have time
for one more call before the break. Maria from Newmarket, you’re on the air.

Maria: Hello, Rick. I have to admit that I’m not a hockey fan, but I was listening to your show and had to phone
in. I think the previous callers have missed the point. The question you should have asked was “Is any person
worth $124 million?” and I would say absolutely not. It’s morally wrong! A well-paid doctor, a person who saves
people’s lives, doesn’t make anywhere near that much money. We should be investing money in childcare and
health care and education, not paying millions of dollars to athletes. I could go on and on, but these millionaire
athletes get my blood boiling.

Host: I can see that you feel really strongly about this, Maria.

Maria: I sure do. I think sports fans and people in the sports business world have all gone crazy. How can they
justify such high salaries? They’re treating these athletes like heroes when the real heroes are people working to
make the world a better place.

Host: Thanks, Maria. On the other hand, that’s the world we live in – a world that pays athletes and movie stars
more than sometimes we think they deserve. And frankly, I’m not sure there’s anything any of us can do about it.
Thank you for calling, Maria, and thanks to all of our other callers. We’ll be back after the news. This is Rick Johns
on the Morning Show, stay with us.



L INC  6 Instructor Notes | Chapter 5 | Managing Information | Reading 127

5 Answers

Albert: Agrees. He thinks Ovechkin is the best player in the league, and scores more goals than any
other player.

Robert: Agrees. He thinks Alex is the best player in the league; points out that he’s only 22. His best
years are still to come. Some other team might have gotten Ovechkin if Leonis hadn’t offered him so
much money.

Cathy: Disagrees. She thinks ticket prices are too high because of contracts like Ovechkin’s. She can’t
afford to take her children to see an NHL game because ticket prices are unaffordable.

Maria: Disagrees. She thinks we should be asking if any athlete is worth that kind of money. She compares
Ovechkin’s salary to that of other professionals and questions whether his contribution to society merits
that kind of a salary.

6 Have learners discuss what they think is an appropriate salary for each occupation. They can refer to the
list of factors affecting a person’s income (Activity 1) for criteria to use when making a decision. Note that
the salaries on the Ontario Job Futures website (extracted in June, 2009) reflect the annual average
employment income for the year 2000.

Answers

Data Source: www.ontariojobfutures.ca (2000 income levels).

� p. 107 | It’s a Wonder We Understand Each Other at All!

Provides practice reading, developing new vocabulary and discussing an issue; introduces active listening

1 Have learners discuss the questions in groups, then reconvene for a class discussion. For question 3, an
example of communication styles that may affect communication could be when one person naturally
speaks quickly and is frustrated by a person who speaks slowly, or when one person frequently interrupts
another to make a point and the other is offended.

Air pilot 85,553

Chef 31,809

Civil engineer 66,140

Computer programmer 57,805

Early childhood educator 22,860

Electrician 47,522

Elementary school teacher 50,135

Family physician 134,613

Motor vehicle assembler 46,355

Receptionist 26,981
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4 Answers

1. l intention 7. a clarify

2. g assume 8. j rapport

3. e empathize 9. h stereotype

4. d disapproval 10. k claim

5. b misinterpret 11. i promote

6. c emphasize 12. f generalization

5 Answers

perceive: perception misinterpret: misinterpretation

assume: assumption emphasize: emphasis

empathize: empathy clarify: clarification

disapprove: disapproval generalize: generalization

6 Answers

1. T (par. 2) 4. F (par. 6) 7. T (par. 4)

2. T (par. 5) 5. T (par. 2) 8. T (par. 2)

3. F (par. 6) 6. F (par. 7)

7 This comprehension activity can be done orally (as a class or in small groups) or in writing.

Extend the Activity: Have learners provide examples of their own experiences involving miscommunication
due to cultural differences, gender differences, differences in communication styles, false assumptions
or stereotypes.

8 For more information on active listening, see the LINC 5–7 Curriculum Guidelines, page 313. See the
Presentations sections in the LINC 5–7 Classroom Activities for activities on giving presentations.

9 Possible Answers

Situation 1

A misunderstanding occurred because the boss misinterpreted the meaning of Ms. Jones nodding.

To avoid miscommunication, Ms. Jones could have asked her boss to slow down or repeat the information;
she could have asked for clarification, or repeated the instructions back to check that she had understood
them correctly. Her boss could have confirmed that Ms. Jones understood the information. Note: You could
also discuss with learners who shares the greater responsibility for the breakdown in communication in
this situation.

Situation 2

This situation illustrates differences in styles of reporting information. Ewa thinks giving a detailed report
of her team’s accomplishments will add credibility to their work. However, her colleagues prefer to give
updates that are brief and concise.

To avoid miscommunication, Ewa could have observed how others were presenting their updates and
adjusted her updates accordingly. The chair of the meeting could set time limits for updates so that they
are all about the same length.
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Answers (continued)

Situation 3

Age may be a contributing factor in this misunderstanding. Sophia has probably grown up with electronic
communication and may be used to writing abbreviated text messages, and so uses this style in her emails.

To avoid miscommunication, Sophia could observe the style of Martha’s email messages and word hers
in a more similar way; Martha could be more aware of the differences in email communication styles.

� p. 112 | Recognition of Professional Credentials

Provides practice reading a public information text; provides information about the credential recognition process

2 Answers

1. F 2. F 3. T 4. T 5. T 6. F 7. T 8. F 9. F 10. F

3 Have learners discuss the expressions in pairs. They can also practise asking each other questions using
the expressions. For example: What are some of the standards of practice in your profession? What are the entry
requirements for your job? Learners may not be able to answer the questions right away. However, Activity 5
will give them an opportunity to explore the National Occupation Classification (NOC) website, where
they can research some of the answers to these questions.

Possible Answers

1. professional standards relating to conduct and practice

2. what is needed to enter a profession (e.g., education, experience, training)

3. punish members of a professions for not behaving according to the standards of that profession

4. the freedom or authority of the employer to make decisions

5. the only one with authority

6. to certify that the documents are authentic

4 Answers

1. a) whether you wish to enter an occupation or pursue further studies

b) whether your occupation is regulated or non-regulated

c) which province or territory you are in

2. law; governed by a professional organization or regulatory body

3. a) set entry requirements and standards of practice

b) assess applicants’ qualifications and credentials

c) certify, register or license qualified applicants

d) discipline members

4. a) examinations

b) supervised work experience

c) language competency

5. have a license or certificate

6. legal requirement for a license, certificate or registration

7. the employer

8. National Occupational Classification
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Answers (continued)

9. the university

10. a) Canadian Information Centre for International Credentials (CICIC)

b) the regulatory body involved

5 Answers

The certification requirements are listed in the employment requirements section.

Other employment requirements that are listed are: Level of education; experience required; required training

� p. 116 | The Skilled Trades

Introduces the skilled trades in Canada; provides practice reading an information text to find out about a process

These activities may be especially relevant for learners who have worked, or are considering working, in
the trades in Canada. You could introduce the topic by having them describe their work experience in the
trades, or their experience working with trades people.

2 What learners may find surprising about the graph is that it shows you can earn more money working in
a trade than someone who has completed college.

3 You can have learners do the vocabulary activity on their own or assign words to specific learners and ask
them to share the definition with others in the class. They can infer the meanings of the words by looking
at how they are used in the reading, or use a dictionary.

Answers

1. a compulsory trade 5. e skilled trade

2. c voluntary trade 6. d apprenticeship

3. b apprentice 7. f incentive

4. g journeyperson

4 Answers

1. Skilled trades people are skilled in a trade, but may or may not have a certificate of qualification.
An apprentice works in a trade, learning from a journeyperson. A journeyperson has a certificate of
qualification for a trade.

2. Skilled workers are beginning to retire and fewer youth are entering the skilled trades.

3. Funding services and programs (employment counselors, telephone hotline, pre-apprenticeship
programs); offering incentives
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� p. 119 | Ontario’s Workplace Safety and Insurance Board

Introduces the WSIB; provides practice reading an information text to find out about a process

You could introduce these activities by having a class discussion about what learners think happens in Canada
when someone gets injured (either on or off the job) or seriously ill and cannot work. Through this
discussion, you can find out how much learners already know about WSIB.

1 Answers

Employer Responsibilities Employee Responsibilities

– provide a safe and healthy workplace – work safely

– offer safety training – prevent injuries

– inform WSIB if a worker claims a – wear and use protective equipment 
workplace injury or illness when required

– notify a supervisor if work situation is unsafe – tell supervisor if injured or ill because of work

3 Answers

1. Yes, because Jack took time off work due to his workplace injury.

2. No, because Rosa did not require medical attention, and she did not take time off work other than
the day of the illness.

3. Yes, because Raj receives medical attention beyond first aid.

4. Yes, because Jen receives medical attention beyond first aid and her work must be modified.

5. No, because only first aid treatment was required and she did not take time off work other than the
day of the injury.

Extend the Activity: Have learners listen to an audio recording about reporting workplace injuries and
illnesses. Several short audio files are on the WSIB website. They can be played from a computer, or
copied onto your class blog or a CD or mp3 player to play for the class.

Two audio factsheets are particularly relevant:

1. Ontario’s Workplace Safety and Insurance System (three minutes): a general overview of the WSIB
system, similar to the reading but with more information. Learners could listen to it and note
additional information it contains.

2. What Workers Should Know about Reporting Workplace Injuries and Illnesses (5 minutes): includes key
steps after illness; how things get reported to WSIB; employers’ responsibilities to workers; and when
workers can claim benefits. Have learners listen to the audio text and take notes on the information.

You could also have learners listen to an automated telephone information line message about WSIB.
Learners can call LegalLine, at (Toronto) 416-929-8400 or (toll free) 877-929-8800, and enter code 632
(insurance for injured workers code). Full transcripts are provided on the LegalLine website.
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� p. 121 | Accessing Information Online: Service Canada Website

Introduces the features and organization of the Service Canada website; provides practice navigating a website and
scanning for information

1 This activity can be done individually or in pairs. Encourage learners to provide visuals or handouts for
their presentations. While learners present their explanations, listeners can evaluate the explanations
using the following checklist.

Extend the Activity: Have learners pose other questions they want answered. Have them write about
situations they have experienced. These could become class activities for the next day.

yes no

I can understand the information � �

I know what to do if I am in this situation � �

I know how to get more information � �
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LINC 6 CLB Competencies and Essential Skills

The activities in this section represent a sample of possible activities that can build language proficiency 

when giving presentations. You can supplement these activities with a range of materials from other sources.

Below are the CLB competencies, Essential Skills and specific language skills that are addressed in these activities. 

The activities in this section focus on the following language skills: 

• Researching a topic

• Organizing ideas and making an outline

• Preparing the introduction, body and conclusion of a presentation

• Delivering a presentation

• Making comparisons and describing a process 

E
S

These activities can help to develop the following Essential Skills:

• Oral Communication

• Computer Use

C
LB

Preparing presentations:

� CLB 6–IV: Access/locate/compare two or three pieces of information in an electronic reference source.

� CLB 6–IV: Show comprehension of a one-page, moderately complex descriptive/narrative text on a

familiar topic. 

� CLB 6–IV: Identify factual details and some inferred meanings in moderately complex texts containing

advice, requests, or specifications.

� CLB 6–II: Take notes from an oral presentation or a page of written information.

Delivering presentations:

� CLB 7–IV: Give a summary/report of the main points of a presentation by someone else.

� CLB 7–IV: Tell a story, including a future scenario.

� CLB 7–IV: Describe, compare and contrast in detail two events, jobs or procedures.

� CLB 7–IV: Describe a moderately complex process. 

Listening to presentations:

� CLB 7-IV: Demonstrate comprehension of mostly factual details and some inferred meaning in an

extended description, report or narration when events (or stages) are reported out of sequence.

� CLB 7-IV: Identify rhetorical signals of chronological order, comparison and contrast, and cause and

effect in the discourse.
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