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LINC 5 CLB Competencies and Essential Skills

The activities in this section represent a sample of possible activities that can build language proficiency when

reading. You can supplement these activities with a range of materials from other sources. Below are the 

CLB competencies, Essential Skills and specific language skills that are addressed in these activities. 

The activities in this section focus on the following language skills: 

• Previewing, skimming a text for the purpose and main idea 

• Scanning for specific information 

• Identifying supporting details

• Developing vocabulary by guessing from the context and using a dictionary

• Identifying and expressing an opinion

• Interpreting and describing a trend

• Retelling information or a process

E
S

These activities can help to develop the following Essential Skills:

• Reading Text

• Document Use

• Computer Use

• Continuous Learning

C
LB

Instructions

� CLB 5–II: Understand/follow moderately complex everyday texts.

Business/service texts

� CLB 5–III: Identify factual details and some implied meanings in moderately complex business/service

texts, including formatted texts.

Informational texts

� CLB 5–IV: Demonstrate comprehension of a two- or three-paragraph, moderately complex descriptive

or narrative text on a familiar topic.

� CLB 5–IV: Demonstrate comprehension of standard maps, basic diagrams, basic graphs.

� CLB 5–IV: Access and locate two pieces of information in CD-ROM ESL educational software.

� CLB 5–IV: Access and locate information through tables of content, indexes, glossaries.
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Introduction to Reading

1 Interview your classmates by asking the questions below.

1. What types of things do you enjoy reading (news, fiction, magazine articles)?

2. About how much time per day would you say you spend reading (in any language)?

3. Would you say you spend more of your free time reading or watching television?

4. What types of things do you typically read in English on a daily basis? 

Culture Note

Here are some statistics about the reading habits of Canadians from Statistics Canada:

• In 2006, the average amount of time most Canadians spent reading was 4.5 hours per week.

• In 2004, the average Canadian household spent $217 on books. 

• In the same year, the average household spent $99 on newspapers.

• In 2003, 30 per cent of all Canadian households used the Internet to read the news. However, a study
conducted by Ryerson University in 2008 found that 78 per cent of Canadian Internet users still prefer printed
newspapers as their source of news.
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Newspaper Articles: An Introduction

Newspapers include both news articles and feature articles. 

• News articles report on current events. They focus on providing people with facts, and aim to answer the
questions who, what, where, why and when. News articles provide the most important details of the story in the
first paragraph or two. This is called the lead. 

• Feature articles can have different purposes: to persuade, to present an opinion or a point of view, to tell about
an experience, to inform, or to teach. They include facts, but they also include more background information 
or the history of an event. Some examples of feature articles are columns, editorials, life stories, interviews 
and in-depth coverage of an event or an issue. 

Sections of a newspaper
Newspapers are divided into several sections. Each section includes articles that relate to the section title.
Newspapers vary in the titles and content of their sections. The Globe and Mail, for example, uses section titles
and letters: News A, Report on Business B, Sports S, Review R and so on. It is useful to be familiar with the
sections of your local newspaper. 

1 In small groups, discuss the following questions. 

1. Where do you get your news (e.g., newspaper, Internet, TV)? 

2. Do you read the news in English or in your first language?

3. If you read the newspaper, which sections are your favourites?

4. When you read an article, do you tend to read it word for word? 

5. Before you read a newspaper article, what parts of the article do you look at first?

2 In groups, use a newspaper to determine which section would contain the following items: 

• weather • comics

• hockey scores • job, rental and car ads

• movie reviews • stock market information

• letters from readers • horoscopes

• international news • local news

• national news • TV listings

• home decoration tips • recipes

• fashion
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Newspaper Articles At-a-Glance

The headline
Newspapers attract readers’ attention through the use of large-type headlines. These headlines are often witty or
catchy. They are usually short, with articles omitted. Often, there is a smaller headline under the large headline
that tells us the main idea of the story.

The caption
The caption refers to the words or sentences under a photograph. They usually tell who is in the photograph,
describe what is happening, and give the date the photo was taken. 

The byline and dateline
The byline is the name and sometimes the position of the writer of the article. It usually appears just below the
headline. Sometimes a dateline is included. The dateline lists where (the city) and sometimes when the story was
written. It is usually listed before the first sentence of the article. 

The lead
The first few sentences of an article are called the lead. 
News writers know readers often don’t read the whole story, 
so they put the most important details of an article in the lead. 
The lead usually answers the who, what, where and when
questions. Reading the lead will often give you the subject 
and key details of the article. 

The body of the article 
The remaining paragraphs of a news article elaborate on 
the lead. They provide more details, background information 
and explanations, and often include quotes from people. 

1 Choose two news articles in a newspaper. Read the headlines and the lead. From the lead, try to
answer these questions: 

1. What happened?

2. Where did it happen?

3. When did it happen?

4. Who did it happen to?
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Shoppers face future without plastic bags
BY LAURA BELLMAN

Toronto, January 12, 2009

Starting today, Loblaws stores in the Toronto area will begin charging
customers five cents per plastic bag. But Loblaws is just the first.
In June 2009, Toronto will require all retailers to follow suit. 

The effort is aimed at reducing the city’s dependence on plastic
bags. The reasoning is that if consumers have to pay, they’ll think
twice before taking a retailer’s plastic bag. Toronto is the first major
Canadian city to enact a bylaw that forces retailers to charge
customers for plastic bags. 

Not everyone agrees with the city’s methods for reducing plastic
bag use. “I can’t remember to bring a bag with me every time I
leave the house,” says Toby Snyder, a sales manager interviewed
outside his neighbourhood grocery store last night. “It’s just
inconvenient.” Others think it might give them the push they
need. “I’m fine with the fee,” says Melina Zucco, a student who
grocery shops almost daily. “I try to use cloth bags whenever I
can, but I think the fee might serve as a little reminder.” 

headline

lead

[



Newspaper Headlines

1 Read the following headlines. Use a dictionary to find the meaning of the underlined words.
Discuss why do you think these words, and not their everyday synonyms, are used in headlines.

1. PM GIVES GO-AHEAD FOR AID TO BLAZE VICTIMS

2. GAS PRICE HIKE LOOMING

3. E-COLI OUTBREAK LINKED TO WATER CONTAMINATION

4. PEACE TALKS THREATENED AS BOMB BLASTS MARKET

5. QUEEN’S PARK VOWS ECONOMIC BOOST

6. CURB SPENDING, AXE DEBT, BANKS RECOMMEND

2 In small groups, rewrite each headline in everyday English. Discuss whether or not you think these
headlines would attract you to their stories.

Headline 1:

Headline 2:

Headline 3:

Headline 4:

Headline 5:

Headline 6:

3 Read the opening paragraphs for two articles. For each paragraph, write a headline that would
attract the reader. 

1. The Ministry of Natural Resources wants to shorten the fall deer-hunt season, since the deer
population has been showing a steady and significant decline over the past few years.

2. West-end residents are demanding answers from their local hydro provider about the recent
blackout that lasted almost a week and left hundreds of homes without heat and electricity.
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Shoppers Face Future Without Plastic Bags

Pre-Reading

Reading the lead

The first few sentences of a news article are called the lead. The lead usually tells you what the article is about
and provides the key details. It often answers the who, what, where and when questions. The rest of a news article
usually elaborates on the details in the lead. 

1 Look at the headline and the lead of the news article you are going to read. Answer the questions.

1. Write who, what, where and when questions and answer them, based on the lead.
For example: Who is the story about? The story is about Toronto Loblaws stores.

2. Sometimes, readers only read the lead. If they are interested in the story, they will read more. 
Are you interested in this story? Why? 

3. What do you think the rest of the article will be about?

2 Discuss the following questions.

1. When you shop, do you use plastic bags?

2. Do you think retailers should charge for plastic bags? Why? 

3. What are some alternatives to using plastic bags?

Shoppers face future without plastic bags
BY LAURA BELLMAN

Toronto, January 12, 2009

Starting today, Loblaws stores in the Toronto area will begin charging customers five cents per plastic
bag. But Loblaws is just the first. In June 2009, Toronto will require all retailers to follow suit. 
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Shoppers Face Future Without Plastic Bags (Cont.)

Reading

3 Discuss the meanings of the words below. Use a dictionary if needed. Then read the following text. 

• landfill • enact • bylaw • retailer

• disincentive • divert • ban

Shoppers face future without plastic bags
BY LAURA BELLMAN

Toronto, January 12, 2009

Starting today, Loblaws stores in the Toronto area will begin charging
customers five cents per plastic bag. But Loblaws is just the first.
In June 2009, Toronto will require all retailers to follow suit. 

The effort is aimed at reducing the city’s dependence on plastic
bags. The reasoning is that if consumers have to pay, they’ll think
twice before taking a retailer’s plastic bag. Toronto is the first major
Canadian city to enact a bylaw that forces retailers to charge
customers for plastic bags. 

Not everyone agrees with the city’s methods for reducing plastic
bag use. “I can’t remember to bring a bag with me every time I
leave the house,” says Toby Snyder, a sales manager interviewed
outside his neighbourhood grocery store last night. “It’s just
inconvenient.” Others think it might give them the push they
need. “I’m fine with the fee,” says Melina Zucco, a student who
grocery shops almost daily. “I try to use cloth bags whenever I
can, but I think the fee might serve as a little reminder.” 

Some environmental groups are critical that the fee isn’t high enough to work as a disincentive. They
point to countries like Ireland, which imposed a fee of about 25 cents in 2002 and has seen the average
number of bags used per person drop from 300 to just 21 bags per year.

While Toronto shoppers might not agree with the pay-per-use system, Toronto is not the first municipality
to take aim at plastic bags. Leaf Rapids, Manitoba banned plastic bags altogether, and the city has the
authority to fine retailers who do not comply with the ban. Many retailers in cities and towns across
Canada have decided voluntarily to charge customers for bags or give a small discount to shoppers who
use their own bags. 

The Toronto bylaw is an attempt to divert plastic bags from landfill sites. Toronto has an environmental
plan to reduce its landfill needs by 70 per cent by 2010. In Ontario, shoppers use an average of three
plastic bags per grocery shopping trip. That’s about 700 million bags used for grocery shopping alone.
Other measures that are included in Toronto’s environmental plan include a ban on retail bags with rope
handles or metal rings by the end of 2009, and a request that retailers provide alternatives to plastic
bags, such as paper bags or cardboard boxes. Only time will tell whether or not the fee works. If not,
stricter measures may be around the corner.
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Shoppers Face Future Without Plastic Bags (Cont.)

Vocabulary Building

4 Match the following words from the article with their meanings. Check your answers with a dictionary.

1. reasoning a. something that discourages you from doing something

2. to impose b. to change the direction of something

3. inconvenient c. power

4. disincentive d. something to help you remember things

5. reminder e. something that causes trouble or difficulty

6. authority f. to force someone to do something

7. to divert g. way of thinking

5 The following words have more than one meaning. For each word, find out how it is used 
in the text and circle the correct meaning. 

1. fine (par. 3): a) well; okay b) penalty

2. critical (par. 4): a) dangerous b) have strong feelings against something

3. point (par 4): a) argument b) to refer to something

4. charge (par. 1): a) ask for payment b) accuse 

5. measure(s) (par. 6): a) actions b) find out size

6 Read the article to figure out the meaning of each of the underlined phrases below. Circle the
correct letter. 

1. When you think twice (par. 2), you:

a) don’t know what the right answer is 

b) reconsider something before you do it

c) think again about your past actions 

2. When you say, “time will tell” (par. 6), you mean:

a) let’s wait and see what will happen in the future

b) I need to check the time on my watch

c) it will happen again

3. Something that is around the corner (par. 6) is:

a) in the neighbourhood

b) going to happen soon

c) going around
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Shoppers Face Future Without Plastic Bags (Cont.)

4. When you say that something gives you a push (par. 3), you mean that:

a) it pushes you in a crowd

b) it motivates you

c) it gives you the right directions to a place

5. Many stores decided to do something voluntarily (par. 5) means:

a) they will work as volunteers

b) they will take in volunteers

c) they decided to do it without being asked or forced 

6. When you follow suit (par. 1), you:

a) follow someone’s example

b) play cards

c) dress the same way other men do

7 The sentences below contain prepositional collocations from the article. A collocation is two or
more words that often occur together. Fill in the blanks with the correct prepositions. Then find the
same prepositional collocations in the text. 

1. All retailers will have to comply the new bylaw. (par. 5)

2. Many supermarkets have already started charging shoppers plastic bags. (par. 2)

3. The number of store customers using plastic bags has dropped 90 per cent 
50 per cent. (par. 4)

4. Do you think a ban plastic bag use in stores is going to work? (par. 6)

5. There are many alternatives plastic bags used for grocery shopping. (par. 6)

6. We need to reduce the amount of waste we produce 50 per cent. (par. 6)

7. The new bylaw introduced in Toronto is aimed reducing the use of plastic bags. (par. 2)

8 The sentences below come from the article. In your own words, explain what they mean.

1. Toronto is the first major Canadian city to enact a bylaw that forces retailers to charge customers for
plastic bags. (par. 1)

2. It might give them the push they need. (par. 3)

3. Pay-per-use system. (par. 5)

4. Toronto will require all retailers to follow suit. (par. 1)

5. The fee isn’t high enough to work as a disincentive. (par. 4)

6. That’s about 700 million bags used for grocery shopping alone. (par. 6)
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Shoppers Face Future Without Plastic Bags (Cont.)

Comprehension

9 Write the correct letter on the lines to match each paragraph with its main idea. Then write one
detail from the article that supports each main idea.

1. paragraph 2 a. Toronto is not the first to address the issue of plastic bag use

2. paragraphs 3 and 4 b. not everyone agrees

3. paragraph 5 c. why Loblaws is doing this 

4. paragraph 6 d. Toronto’s environmental plan

10 Circle true or false.

1. Toronto has a bylaw that requires retailers to charge for plastic bags. T F

2. Plastic bags are banned in another province. T F

3. In Ireland, plastic bag use has risen despite a charge of 25 cents per bag. T F

4. Municipalities do not have the authority to ban plastic bags. T F

5. Environmental groups support the five-cent charge. T F

6. Toronto wants to reduce the number of bags that end up in garbage dumps. T F

Giving Opinions

11 Discuss the following.

1. What do you think about Toronto’s bylaw that requires retailers to charge for plastic bags?

2. Do you think the government should enact laws about plastic bag use?
If so, how do you think these laws should be enforced?

3. Whose responsibility do you think it should be to curb the use of plastic bags: retailers, the
government or consumers? 
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Shoppers Face Future Without Plastic Bags (Cont.)

12 Audio 5.1: Listen to the radio talk show. As you listen, check the appropriate box to identify
whether each caller is for or against the Toronto bylaw.

Recording again and record each person’s argument supporting his/her position. Write your opinion.

Supporting arguments for the 
new bylaw

Supporting arguments against 
the new bylaw

Rick
� For 
� Against

Darlene
� For 
� Against

Ed
� For 
� Against

Jane
� For 
� Against

Your opinion
� For 
� Against
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A Weather Illness Myth

Pre-Reading

1 Before you read the article on the next page, read the headline and the first sentence of the article
below. Discuss the questions that follow. 

1. Discuss the meaning of the words below. Look up the words if necessary.

• bad rap • myth

2. What do you think the headline means?

a) The weather does not cause illness.

b) The weather causes illness.

3. What do you think the article is going to be about?

4. What do you think causes a common cold?

2 Work in small groups. Make a list of causes of the common cold and ways to prevent it. Present
your list to the rest of the class.

Causes of the common cold:

Preventing the common cold:

A weather illness myth
When it comes to taking the blame for causing colds or the flu, experts say weather simply gets 0a bad rap.
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A Weather Illness Myth (Cont.)

Reading

A weather illness myth
When it comes to taking the blame for causing colds or the flu, experts say weather simply gets a bad rap. 

Cold weather does not in fact cause a person to get sick. That’s because cold and flu viruses are spread by direct
or indirect contact with respiratory secretions. Direct contact could happen through handshaking, for example, and
indirect contact by being coughed or sneezed on.

Colds and the flu are especially common in the winter not because of the cold weather, say experts with the
National Institute of Allergy and Infectious Diseases (NIAID) in Maryland, U.S., but because people spend more
time indoors where viruses have a greater opportunity to spread from one person to another.

Children are especially vulnerable to getting colds because they haven’t built up resistance against many cold or 
flu strains, which is why they can typically suffer from six to eight colds per year. Adults over 60, meanwhile, suffer
from the fewest colds – about one a year – because they have a well-established immunity to many 
cold strains. 

While the cold weather cannot cause you to get a cold or the flu, the dry air that accompanies winter may have an
impact. Dry conditions may increase the chance of infection because viruses can thrive when humidity levels are
low, according to NIAID. Furthermore, since nasal passages are drier, they may be more susceptible to infection.

Since germs are transmitted through direct contact, hand washing is key to preventing both colds and the flu.
Regularly cleaning household surfaces with disinfectants can also make a difference, experts say. 

© Queen’s Printer of Ontario, 2003. Adapted and reproduced with permission.

From: Ontario Ministry of Health and Long Term Care, collection of re-printable articles
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A Weather Illness Myth (Cont.)

Vocabulary Building

3 Find the words below in the text. Then write the correct number on each line to match each word
to its meaning.

1. respiratory (par. 2) a. the fight against something

2. secretions (par. 2) b. passed from one person to another

3. vulnerable (par. 4) c. protection against a disease

4. resistance (par. 4) d. liquids released by humans

5. immunity (par. 4) e. easily hurt or attacked

6. transmitted (par. 6) f. related to breathing

7. impact (par. 5) g. grow or increase

8. thrive (par. 5) h. passages inside the nose

9. susceptible (par. 5) i. affect or influence

10. nasal passages (par. 5) j. at risk 

4 The idioms below are related to being sick. Decide (and check off) whether they refer to someone
who is somewhat ill or very ill, and check off the appropriate box. 

Idiom Somewhat ill Very ill

1. To be not quite oneself � �

2. To be sick as a dog � �

3. To be under the weather � �

4. To have a bug � �

5. Not feeling 100 per cent � �

5 Complete the sentences below with the correct idiom. Use the idiom in the right form. More than
one idiom can be used for some sentences. 

1. Margaret didn’t come to work today. I think she may .

2. I . I’d rather stay home tonight.

3. Nora must . She was sneezing all day yesterday and today she is not at work.

4. Our trip to Mexico was a disaster. Mike lost his wallet and I for three days.

5. I . I think I’ll go straight to bed as soon as I get home.
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A Weather Illness Myth (Cont.)

Comprehension

6 Draw a letter on each line to match the paragraph with its main idea.

1. paragraph 2 a. How you prevent a cold

2. paragraph 3 b. Dry air causes more colds

3. paragraph 4 c. Age is a factor in getting colds

4. paragraph 5 d. Why people get more colds in winter

5. paragraph 6 e. How a cold is spread

7 List each main idea in order. In point form, write supporting details from the article. Compare your
answers with a partner’s.

1. paragraph 2:

How a cold is spread

• Directly: Touching someone who is sick (e.g., handshaking)

• Indirectly: Being around someone who is coughing

2. paragraph 3:

3. paragraph 4:

4. paragraph 5:

5. paragraph 6:

Giving Opinions

8 Discuss the following in small groups.

The idea that cold weather causes a cold or flu is a common myth. Many people believe it, but it 
is not in fact true. Discuss other examples of common beliefs about health that have been proven 
to be untrue. 

26 Chapter 5 | Managing Information | Reading L INC  5



Keep Your Eyes on the Road and Hands on the Wheel

Pre-Reading

1 As a class, discuss the following questions.

1. What are some common things people do while driving? Give examples.

2. Which do you think is the most dangerous? Why?

3. Which of these activities do you think should be banned?

4. What should be the penalties for engaging in these activities while driving?

2 Before you read the article on the next page, look at the headlines and the lead (the first few lines
of the news article) below. Discuss the questions.

1. Read the large headline. Does it say what the article is going to be about? Do you think it attracts
readers? Why?

2. Read the smaller headline and the lead. The lead usually tells us the most important parts of the
story and answers the who, what, where and when questions. What is this article going to be about? 

3. Do you already have an opinion about it? What is it?

4. Discuss the meanings of the following words in the lead. Refer to a dictionary if needed.

• McGuinty government

• propose

• ban 

• bill

Keep your eyes on the road and hands on the wheel
THE MCGUINTY GOVERNMENT PROPOSES BAN ON HAND-HELD DEVICES WHILE DRIVING

October 28, 2008

Ontario is proposing a ban on the use of hand-held devices to talk, text or email while driving. Under a
bill to be introduced this afternoon, police would be able to charge drivers who use a hand-held cell
phone, send email or text messages, or use other hand-held electronic devices while driving.
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Keep Your Eyes on the Road and Hands on the Wheel (Cont.)

Reading

Keep your eyes on the road and hands on the wheel
MCGUINTY GOVERNMENT PROPOSES BAN ON HAND-HELD DEVICES WHILE DRIVING

October 28, 2008

Ontario is proposing a ban on the use of hand-held
devices used to talk, text or email while driving. Under
a bill to be introduced this afternoon, police would be
able to charge drivers who use a hand-held cell phone,
send email or text messages, or use other hand-held
electronic devices while driving. 

The proposed legislation applies only to hand-held
wireless devices. The use of hands-free devices would
still be permitted. That means drivers will still be able
to use devices that can be operated in a “hands-free”
manner, such as cell phone with an earpiece or
headset, a global positioning system (GPS) device that
is properly secured to the dashboard, or a portable
media player that has been plugged into the vehicle’s
sound system.

Emergency calls, such as 911, would still be permitted.

Transport Canada estimates that driver distraction is a contributing factor in about 20 per cent of collisions. A
driver who uses a cell phone is four times more likely to be in a crash than a driver who is focused on the road.

Drivers who place others at risk as a result of using a hands-held device may be charged with careless driving 
and face fines of up to $1,000, six demerit points, a driver’s licence suspension and possible jail time. 

The proposed legislation would bring Ontario in line with similar laws in Quebec, Nova Scotia, Newfoundland 
and Labrador, several U.S. states and about 50 countries worldwide.

Courtesy of the Ministry of Transportation of Ontario.

© Queen’s Printer of Ontario, 2008. Adapted and reproduced with permission.
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who is focused on the road.



Keep Your Eyes on the Road and Hands on the Wheel (Cont.)

Vocabulary Building

3 Using the context of the article, explain what the following words from the article mean. Check
your answers in a dictionary. Answer the questions that follow.

1. to text (par. 1): 
Do you text? If yes, who do you text and how often?

2. hand-held; hands-free (par. 2): 
What hand-held small appliances do you use in your home?
Do you have any hands-free devices? What are they?

3. demerit points (par. 5): 
What other traffic violations do you think drivers will get demerit points for in Ontario?

4. distraction (par. 4): 
What are some distractions that drivers may experience when commuting to work?

5. risk (par. 5): 
Name things that can pose an accident risk on the street in your neighbourhood.

4 The following sentences from the article include some phrases that may be difficult to understand
when you read them for the first time. Explain in your own words what they mean.

1. Under a bill to be introduced this afternoon, police would be able to charge drivers … (par. 1)

2. The use of hands-free devices would still be permitted. (par. 2)

3. Transport Canada estimates that driver distraction is a contributing factor … (par. 4)

4. A driver who uses a cell phone is four times more likely to be in a crash than a driver who is
focused on the road. (par. 4)

5. The proposed legislation would bring Ontario in line with similar laws in Quebec … (par. 6)
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Keep Your Eyes on the Road and Hands on the Wheel (Cont.)

5 The following table includes words from the text. Complete the table with the missing words (noun
or verb form). 

Using a thesaurus

A thesaurus is a dictionary of synonyms. Thesauri come 
in print, in online form and as part of word processing 
programs. This thesaurus entry is from an online thesaurus, 
www.thesaurus.com. Most thesauri provide information about
which part of speech the word is and list its synonyms and
antonyms. Sometimes they also give a definition of the word.
You can use a thesaurus to find a replacement if you don’t
want to repeat the same word many times, or to check the
meaning of the word and its antonyms.

6 In the article, find the words that are synonyms of the words listed below. Use a thesaurus if needed.

1. law (par. 6)

2. allowed ( par. 3)

3. way (par. 2)

4. car crashes (par. 4)

5. imprisonment (par. 5)

6. suggesting (par. 1)

Main Entry: law

Part of speech: noun

Definition: rules of government, society

Synonyms: act, bylaw, canon, legislation, 
mandate, order, regulation

NOUN VERB

collision

suspension

permit

distraction

legislation

contribute
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Keep Your Eyes on the Road and Hands on the Wheel (Cont.)

Comprehension

7 A news article usually answers the questions who, what, why, where, and when. Reread the article
and answer the questions below.

1. What are the details of the bill described in the article?

What is going to be permitted, and what would not be permitted?

What will happen to a driver who breaks this law? 

2. Which three Canadian provinces mentioned in the article already have this law?

3. When was the bill proposed?

4. Why was this bill proposed?

Giving Opinions

8 Audio 5.2: Listen to four people give their opinion about the bill. Check each speaker’s opinion 
(for or against) and write down the main reason(s) for his/her opinion. Then use your notes to 
re-tell what each caller said. 

9 In groups, discuss whether or not you support this bill. As a group, decide whether to support or
oppose the proposed law, and prepare reasons for this position. Have a spokesperson present the
opinion and reasons to the class. 

Supporting arguments

Jenny: � for � against

Bill: � for � against

Anne: � for � against

Armand: � for � against

L INC  5 Chapter 5 | Managing Information | Reading 31



Graphs, Tables and Charts: Introduction

Graphs, tables and charts often accompany texts. They can provide an at-a-glance visual presentation of trends 
and changes in data. They are found in newspaper articles and reports, workplace documents and academic texts.
In many different jobs, people are required to use graphs and tables to display or interpret data. 

Three common types of graphs are line, bar and circle graphs.

• Line graphs usually display data that show how something changes over time. The information is organized
along an X-axis (horizontal) and Y-axis (vertical). Typically the x-axis displays time intervals, such as months,
years or decades.

• Bar graphs are a useful way to compare data. The bars represent quantities and can be displayed horizontally
or vertically. 

• Circle graphs (sometimes called pie charts) usually display proportion or percentages. The circle represents 
the whole. The parts of the whole are represented by the pieces of the circle.

The title of a graph usually tells you what the graph represents. The titles of the X- and Y-axis will tell you how 
the data is organized. 

1 In a group, discuss the graphs below. Write a description. Include what the graph is about and how
the information in each graph is displayed.

32 Chapter 5 | Managing Information | Reading L INC  5



Graphs, Tables and Charts: Introduction (Cont.)

2 Write the correct letter on each line to match each word with its meaning. 

1. X-axis a. an amount

2. Y-axis b. going from top to bottom, or vice versa

3. horizontal c. the horizontal axis

4. vertical d. going from left to right

5. quantity e. the vertical axis

6. percentage f. information, numbers or facts 

7. data g. a fraction or a part of 100

3 Read the bar graph and the description of the graph below. Underline the information that is not
consistent with the information the graph displays. 

Most Ontario elementary schools hold fundraising events to raise money. These events include silent
auctions, pizza lunches and bake sales. Schools spend the money they raise on a variety of activities and
school supplies. For example, most Ontario schools raise money for field trips. About three quarters of
Ontario schools fundraise for computers. A minority of schools raise money for sports activities and libraries.
Just under half of Ontario schools raise money for arts and music.
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Line Graph: Vehicle Collisions in Ontario

Previewing a graph involves looking at the title of the graph, and the titles of the X- and Y-axis. These titles
summarize the topic of the graph and how the data are organized. 

1 Skim the graph titles. Answer the questions below. 

1. Read the title of the graph. What does the line graph illustrate?

2. What do the numbers on the Y- and X-axis represent? 

3. What is the range of the scales on the Y- and X-axis?

2 Read the text and the graph below. 

Vehicle Collisions in Ontario

Every year, Ontario produces the Ontario Road Safety Annual Report. This report is posted on the
Ontario Ministry of Transportation website for anyone to read. 

The latest report is from 2005. It states that Ontario is a world leader in road safety. Even though
Ontario had more registered drivers that year than ever before, only 766 people died in vehicle
collisions in 2005. That was the lowest number since 1948! 

When comparing statistics from 2004, the report shows that in 2005 there were:

• fewer fatalities and injuries overall

• fewer fatalities and injuries from collisions related to drinking and driving

• fewer fatalities involving large trucks

• fewer fatalities among drivers 16–19 years of age

However, what did increase was the number of fatalities resulting from speeding or losing control 
of a vehicle. This factor caused 6 per cent more fatalities in 2005 than in the previous year.

Data Source: Ontario Road Safety Annual Report, 2005
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Line Graph: Vehicle Collisions in Ontario (Cont.)

A line graph is often used to show how something changes over time. Describing a line graph involves using
language that describes what has changed, how it has changed and how quickly it has changed. You can describe
changes in a graph by using an appropriate verb to describe the change, and an adverb to describe the verb (or how
quickly the change occurred).

For example: 

The number of fatalities or injuries from vehicle collisions dropped slightly between 1996 and 1997.

How fast or much 
What changed? How did it change? (verb) did it change? (adverb) When did it change?

The number of fatalities • decreased • slightly • between ___ and ___
or injuries from vehicle • increased • rapidly • since ___
collisions • declined • quickly

• dropped • significantly

• held steady • slowly

• sharply

• steadily

3 Write an appropriate verb and adverb (from the list above) in the sentences below.

1. Between 1988 and 1989, the number of collisions causing death or injury (verb) 
(adverb). 

2. Between 1989 and 1991, the number of collisions causing death or injury (verb)
(adverb). 

3. Between 1991 and 1996, the number of collisions causing death or injury . 

4. Between 2000 and 2001, the number of collisions causing death or injury (verb)
(adverb). 

5. Between 2002 and 2005, the number of collisions causing death or injury (verb)
(adverb). 

6. Since 1989, the number of collisions causing death or injury has (verb) 
(adverb). 

slightly
increased
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Line Graph: Vehicle Collisions in Ontario (Cont.)

You can express the degree of change in two ways: 

a) by using a verb and an adverb (as in activity 1) or 

Gas prices have been increasing steadily.

b) by using an adjective (expressing the degree of change) and a noun (expressing the change).

There has been a steady increase in gas prices. 

4 For each sentence in Activity 1 on the previous page, change the adverb to an adjective, 
and change the verb to a noun. The first one is done for you.

1. Between 1988 and 1989, there was a (adjective) (noun).

2. Between 1989 and 1991, there was a (adjective) (noun). 

3.

4.

5.

6.

5 Discuss the following questions in groups. Then present your position to the class. 

1. Over the past 10 years, fines for speeding and impaired driving have increased. New drivers also
have to wait longer to get a full driver’s licence. Do you think the Ontario government should
continue to strengthen its driving laws? Support your opinion with facts from the graph.

2. Do you think the number of collisions causing deaths or injuries in Ontario will keep decreasing?
Why?

3. What other factors do you think have contributed to a decrease in traffic fatalities and injuries in
Ontario? How?

6� Search the Internet for the latest Ontario Road Safety Annual Report. Scan the table of contents
for types of collisions. Find out how many collisions caused deaths, and how this figure has
changed from10 and 20 years ago. Report your findings to the class. 

Possible search term: Ontario Road Safety Annual Report

increaseslight
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Bar Graph: Canada’s Aging Population

1 The words below are in the text. Write the correct letter on each line to match each word. Then
read the text below about Canada’s growing senior population.

1. portion a. piece or section

2. fertility rate b. prediction

3. rate c. percentage

4. life expectancy d. the average number of children per woman

5. projection e. how long a person is expected to live

Canada’s Aging Population

Seniors represent a growing portion of Canada’s total population. One out of every seven Canadians 
is a senior citizen. Data from the 2006 census showed there are over 4,000,000 people in Canada
who are 65 or older. That’s about 13 per cent of Canada’s total population. Compare that with 1946,
when seniors made up just 7 per cent of the population.

There are many reasons for the growing percentage of seniors in the Canadian population. Two main
reasons are Canada’s low fertility rate and increasing life expectancy. Canadian women are having 
fewer children than before. Canada’s fertility rate is about 1.5 children per woman. But during the 
baby boom years (between 1946 and 1965), Canada’s fertility rate was as high as 3.9. The life
expectancy of Canadians is now 82.5 years for a woman and 77.7 years for a man. Population
projections tell us that in 2031, seniors could represent 18 per cent of our population.

Source: Adapted from Statistics Canada: The Daily, and 2006 Census: 

Age and Sex Highlight Tables (catalogue number: 97-551-XW2006002, released July 17, 2007).
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Bar Graph: Canada’s Aging Population (Cont.)

2 Look at the 2006 bars on the graph. Describe what they tell us about the distribution of Canada’s
population. Use the words below to help you make sentences. 

3 Compare the 2001 and the 2006 bars. Describe what happened to the distribution of Canada’s
population between 2001 and 2006. Use the words below to help you make sentences.

4 Discuss the following questions. 

1. Why is Canada’s population of seniors growing?

2. What do you think will happen in the future? Why?

3. What challenges do you think Canada will face because of the rising population of seniors?

4. What do you think the Canadian government should do to meet these challenges?

When? What? How did it change? By how much?

Between 2001 and
2006,

the portion of the
population that is 
65 or over

• increased

• decreased

• stayed the same.

• stayed about 
the same.

of Canada’s total
population.

Who?
(look at the X-axis)

Verb
What does the graph
tell you?

Of what?
(look at the Y-axis)

People 65 and over • make up

• constitute

• represent

• the smallest portion

• the largest portion

• the majority 

• about equal portions

of Canada’s total
population.
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Table: Canada’s Immigrant Population

1 Discuss the questions below.

1. According to the most recent census data, Canada’s population is about 30 million. Of this
population, how many do you think are immigrants? 

2. How many people do you think immigrate to Canada each year?

3. Do you think the number of immigrants coming to Canada is increasing or decreasing? Why?

4. Of the current immigrant population in Canada, which three countries do you think are the most
common countries of origin? Why?

2 Read the following statements about immigration to Canada. Which facts surprise you? Why?

Pronouncing large numbers

When large numbers are spoken (in English), they can be difficult to understand. That’s why it’s important to
pronounce them in smaller “chunks,” with short pauses between each chunk. This way of saying large numbers
reflects the way they are written:

For example: 

6,186,950 six million -pause- one hundred and eighty-six thousand -pause- nine hundred and fifty

54,345 fifty-four thousand -pause- three hundred and forty-five

98 347 000 ninety-eight million -pause- three hundred and forty-seven thousand

To signal the end of the number, a falling intonation is used. This means that your voice drops at the end of the
last “chunk”. For example:

1,350,000 one million -pause- three hundred and fifty thousand

1,350,506 one million -pause- three hundred and fifty thousand -pause- five hundred and six )
)

Facts about Canada’s Immigration Population

• New data from the 2006 census show that the proportion of Canada’s population born outside the
country reached its highest level in 75 years. 

• The census counted 6,186,950 foreign-born people in Canada in 2006. They represented one in
five of the total population, the highest proportion since 1931.

• Between 2001 and 2006, Canada’s foreign-born population grew by 13.6 per cent. This was 
four-times faster than the Canadian-born population, which increased by 3.3 per cent.
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Table: Canada’s Immigrant Population (Cont.)

3 In pairs, take turns dictating numbers below to your partner. Practise pausing in the appropriate
places and using falling intonation to signal the end of the number. 

�

4 Audio 5.3: Listen to the recording about immigration trends in Canada and fill in the blanks below
with the missing numbers. Then answer the questions below.

1. Is the number of people immigrating to Canada increasing or decreasing? How do you know?
2. Which period of time in Canada’s history of immigration is described in the text?
3. When (since 1980) was the highest number of immigrants admitted to Canada?
4. How many immigrants were admitted into Canada in the 1980s?

Immigration Trends in Canada

Canada’s immigration policy has been guided by three broad objectives: to reunite families, to fulfill
Canada’s international obligations and humanitarian tradition with respect to refugees, and to maintain
strong economies in all regions of Canada. 

Under these objectives, Canada has welcomed over __________ immigrants since 1980s. About 1.3 million
immigrants were admitted to Canada in the 1980s, representing about __________ individuals coming each
year. In the 1990s, immigration levels in Canada increased to over __________ individuals annually. Between
1991 and 2000, about 2.2 million immigrants entered Canada. The high number of newcomers arriving
annually continued during the first five years of the new millennium. Between 2001 and 2006 alone,
_________ newcomers, or an annual average of _________ individuals, were admitted as permanent residents.

The admission of immigrants in 2005 and 2006 was at its highest level since the 1980s. __________
and __________ newcomers, respectively, were admitted in those two years. This high level of annual
admission of immigrants and the relatively slow rate of natural growth of the population explain why 
the proportion of the foreign-born in Canada’s population has been increasing since the 1990s.

Adapted from: http://www12.statcan.gc.ca/census-recensement/2006/ref/info/immigration-eng.cfm (May 31, 2009).

Student A
Read the numbers to your partner Write the numbers you hear

678,905,098

320,100,096

1,030,400

30,000,000

Student B
Read the numbers to your partner Write the numbers you hear

24,000,000

23,567,001

450,230

5,600,302
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Table: Canada’s Immigrant Population (Cont.)

5 With a partner, take turns asking questions to complete the missing numbers in the table. 
For example, How many immigrants came from China between 1991 and 1995?

Student A | Canada’s Immigrant Population, by Country of Origin and Period of Immigration, 2006

�

Student B | Canada’s Immigrant Population, by Country of Origin and Period of Immigration, 2006

Source: Adapted from Statistics Canada : http://www40.statcan.gc.ca/l01/cst01/demo34a-eng.htm (May 31, 2009).

Top 12 countries of origin Period of Immigration

� 2006
population

before 1991 1991–1995 1996–2000 2001–2006

TOTAL 3,408,415 823,925 844,625

United Kingdom 515,135 20,630 18,200 25,655

China 466,940 133,910 108,285 155,105

India 443,690 67,820 89,890

Philippines 107,765 52,060 77,880

Italy 296,850 289,820 2,540 2,225 2,270

U.S.A. 250,535 168,840 18,770 24,155 38,770

Hong Kong 215,430 107,925 66,570 7,430

Germany 171,405 149,020 6,155 8,595 7,635

Poland 170,490 123,435 32,655 7,905 6,495

Viet Nam 160,170 107,760 31,005 10,860

Portugal 150,390 136,945 7,795 2,700 2,950

Pakistan 133,280 19,760 14,740 41,150 57,630

Top 12 countries of origin Period of Immigration

� 2006
population

before 1991 1991–1995 1996–2000 2001–2006

TOTAL 6,186,950 3,408,415 823,925 1,109,980

United Kingdom 579,620 515,135 20,630 18,200 25,655

China 466,940 69,635 108,285 129,140

India 443,690 156,830 67,820 89,890

Philippines 303,195 65,485 77,880

Italy 296,850 289,820 2,540 2,225 2,270

U.S.A. 250,535 168,840 18,770 38,770

Hong Kong 215,430 107,925 66,570 33,505 7,430

Germany 171,405 149,020 6,155 8,595 7,635

Poland 170,490 123,435 32,655 6,495

Viet Nam 160,170 107,760 31,005 10,860 10,545

Portugal 136,945 2,700 2,950

Pakistan 133,280 19,760 14,740 41,150
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Table: Canada’s Immigrant Population (Cont.)

6 Examine the completed table about immigration to Canada (from Activity 5). Answer the questions.

1. What do the numbers in the table represent?

2. How is the information organized? (Read the row and column labels.)

3. How are the countries of origin organized?

4. What numbers of immigrants are shaded? What numbers are in bold? Why?

5. In 2006, people from which country made up the largest group of immigrants?

6. From which country did the largest group of immigrants come before 1991? The second largest?
The 12th largest? 

7. Where did the largest group of immigrants come from in 1996–2000? The 12th largest? The 11th
largest (second smallest on the table)?

8. Did any data surprise you? Why?

7 Write five statements about the table that are either true or false. You can compare numbers 
of immigrants from the same country over the years (as in statement 1 and 2), or compare data
from different countries in the same period of time (as in statement 3). With a partner, read your
sentences and ask if they are true or false. 

For example:

1. The number of immigrants from India has increased in the last 10 years. (T)

2. Fewer and fewer immigrants have been coming from Hong Kong since 2000. (T)

3. In 2006, more immigrants came from Germany than from Poland. (F) 

8 With a partner or in a small group, write five statements about trends in Canada based on the data
in the table. Share your sentences with the class.
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Reading Nutrition Tables

In Canada, the labels on most packaged foods include a Nutrition Facts table. This table contains information
about the number of calories in a food item as well as 13 different nutrients. The information in the table is always
organized in the same order so that consumers can easily compare the nutritional value of different food items. 

Here are some steps to take when reading a Nutrition Facts table:

• Look at the serving size (measured in grams, liters or milliliters).

• Look at the number of calories the item contains.

• Look at the % Daily Value to see if there is a little or a lot of a particular nutrient in one serving of the food item.

In general, healthy foods are ones that are high in fibre, vitamins and iron. Less healthy choices are high in fat
(particularly saturated and trans fats) and sodium.

1 The table below contains a number of words relating to nutrition. Write the correct letter on each
line to match the word with its description.

1. calories a. This is found in cheese, butter, whole milk and fatty meats

2. cholesterol b. You get this from vegetable fat that has hardened. It is found 
in fried foods and processed foods

3. fibre c. You need this in your body to repair and build cells

4. calcium d. You need this for healthy blood cells

5. saturated fat e. This helps you digest your food

6. sodium f. Too much of this in your blood can cause a heart attack

7. protein g. This gives your body energy and is found in starches like pasta, 
bread etc.

8. iron h. Important nutrients that the body needs to stay strong. There 
are different types of these in foods (e.g., A, B, C, etc.)

9. trans fat i. This tells you how much energy you get from a food item

10. carbohydrate j. Salt

11. vitamins k. This helps build strong bones and teeth

2 In small groups, brainstorm a list of foods that are high in the nutrients listed in the table below.

Fibre Calcium Protein Iron

Whole-grain bread
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Reading Nutrition Tables (Cont.)

3 Look at the Nutrition Facts tables below. With a partner, compare cereal A and cereal B, and
decide which is the healthier choice. Present your choice to the class and give reasons. Write five
sentences to compare the nutrient value of the two cereals. Use words such as neither, more than,
not only … but also in your descriptions.

Cereal A Cereal B

4 Complete the blank nutrition table below for a product you brought from home. Interview your
partner about his/her product and its nutrient values. Compare the two products and decide 
which is the healthier choice. 
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Public Information Texts: Introduction

Public information texts often provide information about rights, the law or government services. These texts are
accessible on the Internet. 

We usually use public information texts to find specific information, such as how to get an Ontario driver’s licence,
how to apply for Canadian citizenship, or where the nearest employment insurance office is. Finding these texts
requires Internet research skills and scanning skills. Internet research involves:

• Using appropriate search terms in the search bar

• Limiting an Internet search 

• Reading search results

Scanning refers to looking through a text very quickly to find specific details. When looking for information online,
we scan Internet search results and website homepages to see if there is a link to the information we need. When
we find the text we are looking for, we use scanning skills to find the information within the text we need. We scan:

• the index of topics 

• the headings and sub-headings 

• the menu

1 Discuss the meanings of the words below. Then write the correct letter on each line to match the
words with their meanings. 

1. homepage a. A button that allows you to move back to the 
web page you previously viewed

2. search term b. The main web page for a website

3. search box d. One “page” of text or graphics viewed online

4. search results e. A word or phrase used to search for information 
on the Internet or within a website

5. limit an Internet search f. A collection of related web pages belonging to an 
organization or person

6. website g. A blank box on a website or a search engine that is 
used to enter (or type) search terms into 

7. scroll h. A list of links to web pages (often thousands) that 
are found by a search engine as a result of a search 

8. back i. Choosing and using search terms in a way that 
produces a shorter and more accurate list of 
search results

9. web page j. To move up and down a computer screen to view 
text that doesn’t fit on the screen
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Ontario’s Smoking Legislation

Many online public information texts are written in the form of questions and answers. These are commonly called
frequently asked questions, or FAQs. The questions are usually in bold and look like headings with the answers
underneath. 

Texts written in FAQ format are easy to read and can help you locate information quickly. Readers can scan the
questions looking for information of interest and skim the answers quickly. The answers are usually written in the
first sentence under each question. The rest of the paragraph elaborates on the answer. This way, readers can often
get the information they need by reading only the first sentence. 

Pre-Reading

1 Skim the FAQ below about Ontario’s smoking laws. Read the questions, and only the first sentence
in each answer. Then answer the questions on the next page.

Q: What are Ontario’s laws about smoking? 

A: Ontario’s smoking legislation is called the Smoke-Free Ontario Act. Under this legislation, 
the following activities are banned:

• Smoking in enclosed public places and enclosed work places

• Selling or supplying tobacco to minors (people under 19 years of age)

• Displaying or advertising the sale of tobacco products in stores (as of May 2008)

• Smoking in motor vehicles, moving or stationary, when there is a person under the age of 16 in that
vehicle (as of January 2009). People who do not obey this particular ban can be fined up to $250.

Q: Why does the Ontario government have this law?

A: Ontario has strengthened its smoking laws because it wants to improve the health of Ontarians. 
It wants to help people quit smoking, prevent young people from starting to smoke, and protect
Ontarians from the effects of second-hand smoke. Tobacco-related diseases cost the Ontario 
economy billions of dollars in health-care costs and productivity losses annually.

Q: What else does Ontario do to discourage smoking?

A: The Ontario government has raised its tax on tobacco products and funded a smoker’s telephone
quitline. 

Higher tax on tobacco makes it more expensive for people to buy cigarettes. A carton of cigarettes 
cost a consumer about $45. Of this amount, $24.70 is Ontario tobacco tax (2008 rates). The Ontario
government hopes that raising the cost of smoking will discourage young people from starting to smoke.
Ontario’s smokers’ telephone helpline offers free telephone support to people who want help to quit
smoking. Smokers can talk to a counsellor, have resources mailed to their home, or get referrals to
services close to their home. Ontario quitline: 1-877-513-5333 or www.smokershelpline.ca
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Ontario’s Smoking Legislation (Cont.)

2 After skimming the text on the previous page, answer the questions below.

1. What is the purpose of this text?

a) to convince people to quit smoking

b) to inform people about Ontario’s efforts to reduce smoking

c) to inform people about the health effects of second-hand smoke

2. List three things the Ontario government is doing to discourage smoking.

Reading

3 Read the text carefully to expand your vocabulary and learn the details. Each word or phrase below
can replace a synonymous word or phrase in the text. Find that word or phrase in the text and write
it on the line. 

1. law (par. 1)

2. covered (par. 1)

3. began (par. 1)

4. forbidden (par. 1)

5. people under 19 years of age (par. 1)

6. not moving (par. 1)

7. stop (par. 2)

8. goods (par. 3)

9. customer (par. 4)

Comprehension

4 List several details about the Ontario’s smoking laws and initiatives (from the article). Put a
checkmark in the correct column. The first one is done for you.

Protect people Prevent young 

from second-hand people from Help smokers 

smoke starting to smoke quit smoking

Ban smoking in enclosed public places � � �

� � �

� � �

� � �

� � �
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Ontario’s Smoking Legislation (Cont.)

Giving Opinions

5 Choose one of the positions below. In a small group discussion, state your position. Present
reasons to support it.

�

6� Search for other online FAQ texts that interest you. For example, if you want to find FAQ texts about:

Employment Insurance: 

In the search bar, enter FAQ EI site:gc.ca

Rental housing in Ontario:

In the search bar, enter FAQ tenant site:gov.on.ca

Minimum wage in Ontario:

In the search bar, enter FAQ minimum wage site:gov.on.ca

This tells the search engine only to look for
information from Government of Ontario websites.
(All government of websites have gov.on.ca in
their addresses.)

This tells the search engine only to look for
information from Government of Canada websites.

You are a smoker. You agree with the law that bans smoking in enclosed public places. You disagree
with the ban on smoking in your car (when people under 16 are present). You feel your car is your
private property and you should be able to do what you like in it.

You are a smoker. You agree with the ban on smoking in a car. You feel second-hand smoke is harmful,
and no one should subject a child to it. 

You agree with Ontario’s laws but you think they are not strong enough. You feel the sale of tobacco
should be banned completely. 
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The Independent Learning Centre

Pre-Reading

1 In small groups, interview each other using the questions below. Share the information with the
rest of the class. 

1. What courses or classes have you taken since your arrival in Canada? (e.g., ESL, LINC, college or
university courses, high school courses, fitness classes, etc.). 

2. What courses (if any) would you like to take in the future? Where would you take them?

2 The vocabulary below comes from the text about the Independent Learning Centre. Write the
correct letter on the lines to match each word with its meaning. 

1. tutor a. approximately, about

2. to enrol b. needs to be returned

3. non-refundable c. a one-on-one teacher

4. supplementary d. to hand in (completed assignment)

5. on loan e. to register

6. to submit f. the money will not be returned

7. roughly g. a course or skills needed to register; a requirement

8. a prerequisite h. additional, extra

3 Prepare for reading the text on the next page by discussing the meanings of the terms below. 

Ontario Ministry of Education: In Canada, all elementary and secondary schools are under the
jurisdiction of provincial ministries of education.

Credits: In the Ontario high (secondary) school system, a student earns one credit if he/she successfully
completes a 110-hour course. A student must earn 30 credits to obtain a high school diploma. 

Distance education: Courses that involve learning that is not done in a physical classroom. Distance
education can include paper-based courses, where assignments are completed at home and sent to a
teacher by mail, and online courses, where learning and contact with a teacher are done mostly online. 
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The Independent Learning Centre (Cont.)

What is the Independent Learning Centre?

Independent Learning Centre (ILC) is funded by the Ontario
Ministry of Education to provide distance education courses
to people who live anywhere in Ontario and want to: 

• Earn credits toward a high school diploma

• Upgrade basic academic skills

• Study ESL (a volunteer tutor helps you)

• Study for personal development

When can I start a course?

You can start a course at any time of the year!

How much does it cost?

A non-refundable administrative fee of $40 applies for
each credit course requested by Ontario residents not
currently enrolled in school. 

Do I have to attend classes?

No. ILC courses are paper-based distance education
courses. Your course is sent to you by mail. You may study
wherever and whenever you choose. You will complete
your work in your Course Journal and send it in for
marking by our Ontario certified teachers. All course
materials and any required texts or supplementary items
are provided to you on loan.

How do I enrol?
To enrol in ILC credit courses, you must be:

• 18 years of age or older 

• not attending secondary school 

• a legal resident of Ontario 

• a Canadian citizen, a landed immigrant, an Ontario
resident on a work or diplomatic visa or ministerial
permit, or a refugee claimant or international student.

If you are under the age of 19 years, you must also
provide your official, original Ontario Student Transcript
and Date of Leaving letter. (Both of these documents can
be obtained from the last high school you attended.) 

What happens after I submit my course request?

You will receive your course materials in two separate
packages. The first package will contain the first unit of
course materials and instructions on how to get started.
You will also receive your Personal Identification Number
(PIN), which will give you access to the services offered
on our Automated Telephone System (ATS). The second
package will be sent to you automatically only after 
we record the mark for your first unit. It will be sent
separately from your marked work. This package will
contain the rest of your course materials.

How many courses can I request at once?

You can request only one course at a time. Once Unit 1 of
your first course is completed and marked, you can request
a second course. When Unit 1 of your second course is
completed and marked, a third course can be requested
and so on.

Do ILC courses have deadlines?

Yes. You have 10 months from the date we process your
course request to complete all units and the final test.
This is the same whether the course is a full-credit or
half-credit course. However, we strongly suggest that
students submit their first unit for marking within 30 days.
Students who hand in their first unit quickly are much
more likely to succeed than those who wait. Not only will
you gain confidence knowing you have that first unit done,
but you will get teacher feedback and suggestions to
help you improve on your next unit.

How long does it take to complete a course?

Every student and every course is different. But if you
work regularly every day or every other day, you will probably
work through a unit in two to four weeks. At that rate, it
will take you roughly four months to complete a full-credit
course and two months to complete a half-credit course.
These times do not include mail time or the final test.

Review the course descriptions online to select a course
(make sure you have prerequisites if noted). Complete
Enrolment Form C and mail it to the ILC with your payment
and any supporting documents. All students are strongly
encouraged to provide a transcript with their course
request so that we may best aid you with your course
selection. If all is in order, you should receive your first
package of materials within seven to 10 days depending
on your location.

How do I get help if I get stuck during the course?

You can get help in several ways. Information on how to
reach our Student Help Line is provided with your first
package of course material, in the How to Get Started
pamphlet. You can also check out our Ask a Teacher Web
site for online interactive tutorials and practice questions
as well as a FREE live chat with tutors five nights a week.

Source: Independent Learning Centre, extracted Feb. 5, 2009. www.ilc.org.

See website for updated information. 
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The Independent Learning Centre (Cont.)

Comprehension

4 Read the text about the Independent Learning Centre and answer the questions below.

1. What is the Independent Learning Centre?

2. What information can you obtain from the text? Make a list of six main items in point form.

3. Who is this information for?

5 Read the following statements about courses at the Independent Learning Centre and circle T
(true) or F (false). Compare your answers with the class.

1. You can study at the Independent Learning Centre even if you live in Calgary. T F

2. You need to pay $40 for each credit course you take. T F

3. You will need to send in your written course work in a Course Journal. T F

4. You will receive course materials and you can keep them. T F

5. You will receive all your course materials in one package at the beginning of a course. T F

6. All your submitted work will be marked by certified teachers. T F

7. It will take you more than three months to complete a full-credit course. T F

8. You can get help during the course in more than one way. T F

6 Find the answers to the following questions in the text. Explain the answer in your own words.

1. How can you register? 

2. What will you receive in the mail after your registration?

3. When can you request a second course?

4. When do you need to submit your first unit? Why?

5. How can you get help during the course?
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The Independent Learning Centre (Cont.)

7� Search the Internet for the Independent Learning Centre (Ontario). Locate a list of available
courses and answer the questions below. 

1. How many ESL courses are available?

2. What is the difference between the credit and non-credit ESL courses?

3. Who can be a volunteer tutor?

8 Write an email to your friend to share information about distance learning opportunities with the ILC.
Describe the features you find most attractive and tell why you recommend this way of studying.

Giving Opinions

9 Discuss the questions below.

1. Distance education is a convenient option for people who cannot attend courses in person. What
are the advantages and disadvantages of taking distance education courses (rather than attending
them at an educational institution)?

2. Would you take any distance education courses? Why? What subjects would you study this way?

� Message

To: From:
Cc: Sent:
Subject: Attachment:
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Accessing Information Online: Minimum Wage in Ontario

We rely on government websites for clear information about rights and government services. It’s important to be
able to find the websites that provide this information, and to scan the homepages of these websites to find links
to the information you need.

All government of Ontario websites include gov.on.ca in their website addresses. This is helpful when you are
looking for Ontario government information, but do not know the website address. You can limit your web search 
to only Ontario government with the use of site:gov.on.ca in the search box. For example, if you are looking for 
the Ontario minimum wage, you can type the search terms minimum wage and then type site:gov.on.ca.

1� Practise limiting an Internet search to Ontario government web pages to find information about
Ontario’s minimum wage. Read the situation below, conduct your Internet search, then answer 
the questions.

1. What search terms did you type in the search box?

2. How did you limit your search to Ontario information?

3. How many search results were listed? (Read the number on the top right area of the search 
results screen.)

4. Complete the table below. If you can complete the table, your Internet search was a success.

Date becomes law ‡ March 31, 20— March 31, 20— March 31, 20—

General minimum wage

Student minimum wage

Liquor servers minimum wage

Situation

You just got a job as a server in a bar. You have been offered $7.50 an hour. You want to know what the
minimum wage is in Ontario, and when it will increase. 

SearchMinimum wage site:gov.on.ca
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Accessing Information Online: Settlement.Org Website

A helpful website

Settlement.Org is a website 
developed for newcomers to Ontario. 
It offers information about a wide 
range of topics relevant to living 
in Ontario, such as education, 
health, employment 
and housing. 

www.settlement.org

1� Practise searching for information on the Settlement.Org website. Find the appropriate topic on the
menu along the top of the homepage. Follow the links to find the information you need. Answer the
questions below.

�

Situation 1

You need a lawyer, but cannot afford to pay for one. What can you do? 

1. What is Legal Aid?

2. What is the name of the Legal Aid clinic closest to your home?

3. Describe how you found this information.

Situation 2

You have just arrived in Canada and you want to know when you will be eligible for Ontario health care.

1. How long do you have to live in Canada before you are eligible for health care?

2. Describe how you found this information.

Situation 3

You are not satisfied with something you bought, and you want to know how to make a complaint. 

1. List three steps in making a complaint. 

2. Describe how you found this information.
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This is the menu bar on the
setllement.org website. If you
click on a menu option, a
drop-down menu will appear
with related topics. 
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This section includes activities with reading texts such as news articles, tables and charts and public information
texts. You can use the whole section as is or select the texts that interest the learners in your class.

The activities that follow have been guided by the CLB performance conditions related to LINC 5. To develop your
own activities or to adapt these activities, consider the following performance conditions relevant to reading:

Performance Conditions

• Texts are two to three paragraphs long, mostly in plain language with clear organization

• Content is relevant, related to personal experience or familiar contexts, with pictures occasionally
accompanying the texts

• Information texts are moderately complex descriptive or narrative texts, two to three paragraphs long on
familiar topics

• Learner is adequately briefed for focused reading

Note on text length: Some of the texts in Reading LINC 5 are longer than two to three paragraphs, yet they are
all in mostly plain language. These longer texts were included because they offer authenticity and a variety of
contexts. For assessment purposes, you should check the comprehension of two to three paragraphs only. The
texts can be split up easily – learners can read only half of the text in one sitting, or some learners could read
one portion of the text while others read the other portion (jigsaw).

In this section of activities, Putting It in Practice activities are not specified. This is because many of the texts and
activities can be used for formative assessment. If you use one of these texts for assessment purposes, you may
need to adjust the comprehension questions so that they target the criteria you select for assessment. The results
of the assessment can help you and learners determine what still needs to be worked on.

CLB 5-III: Identify factual details and some inferred meanings in moderately complex business/service texts,
including formatted texts.

CLB 5-IV: Demonstrate comprehension of a two- or three-paragraph, moderately complex descriptive or
narrative text on a familiar topic.

CLB 5-IV: Demonstrate comprehension of standard maps, basic diagrams, basic graphs.

CLB 5-IV: Access and locate information through tables of content, indexes and glossaries.

Sample Assessment Criteria

� The learner identifies the type and purpose of texts

� The learner gets the gist

� The learner identifies factual details, inferred meanings, main ideas and key details in the text

� The learner identifies organization of text and links between paragraphs

� The learner compares facts to make choices

� The learner predicts, guesses meanings of words and expressions from textual clues

� The learner identifies key information and locates specific details in verbal text and graphics (including
directories, charts and tables)
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� p. 13 | Introduction to Reading

Introduces the content of the chapter

1 Have learners work in pairs or small groups to interview each other, and share the results of their
interviews with the class. Discuss the findings. Discuss how their reading habits are different when
reading in their first language compared to reading in English.

Extend the Activity: Discuss the culture note – are there any facts that surprise learners? Why? Ask them
to compare the data with their own reading habits.

� p. 14 | Newspaper Articles: An Introduction

Introduces different types of news articles and newspaper sections

1 These discussion questions can help you learn about learners’ newspaper reading habits and interests.

2 This scavenger hunt can be done in groups or pairs. You can extend the activity by having learners list all
the sections of the newspaper and discuss the content of each.

� p. 15 | Newspaper Articles At-a-Glance

Provides background knowledge about the elements of a news article

1 Have learners read the text, then use the information to answer questions about actual articles they select
from the newspaper. In addition to the activity questions, elicit information about the headlines, pictures,
captions, and bylines.

� p. 16 | Newspaper Headlines

Introduces the kind of language used in typical headlines

1 Before the activity, discuss/elicit from learners how the language of headlines differs from everyday
language, and why the language of headlines is the way it is.

Characteristics of headlines:

• they are often incomplete sentences, omitting articles and auxiliary verbs

• they often use the simple form of a verb

• they often use infinitives to express future actions

• they often include idiomatic expressions, colloquialisms and abbreviations

• they may include words that are short and dramatic

• they can borrow from popular references (e.g., songs, books, phrases) 

Answers

1. go-ahead: approval 4. talks: negotiations; blasts: explodes

2. hike: increase, go up 5. Queen’s Park: The Ontario government;

looming: likely to happen in the near future boost: incentive, encouragement

3. outbreak: epidemic 6. curb: reduce; axe: cut, reduce
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2 Have learners work in small groups. Discuss possible meanings of headlines. Ask learners about the time
reference in each headline (is it a future, present or past event?).

Possible Answers (headlines re-written in everyday English)

1. The Prime Minister has approved help for some fire victims.

2. Gas prices are going to go up.

3. A connection between e-coli epidemic and contaminated water has been found.

4. Peace negotiations are threatened/in danger after a bomb exploded in a market.

5. The Ontario government has promised economic incentives.

6. Banks recommend that everybody spend less and reduce their debt.

3 Learners can work in pairs or groups of three to write a sentence summarizing the content of the article,
then change it into a headline (using language typical of headlines). 

� p. 17 | Shoppers Face Future Without Plastic Bags

Provides practice identifying elements of a typical news story; provides an opportunity to develop vocabulary, identify
main idea and supporting details, and express an opinion

1 Have learners work individually to develop questions, then discuss answers as a class.

2 This activity can be done in small groups or as a class discussion.

4 Answers

1. g reasoning 5. d reminder

2. f to impose 6. c authority

3. e inconvenient 7. b to divert

4. a disincentive

5 Answers

1. a 2. b 3. b 4. a 5. a

6 Answers

1. b 2. a 3. b 4. b 5. c 6. a

7 Answers

1. comply with 5. alternatives to

2. charging for 6. reduce by

3. dropped from to 7. aimed at

4. ban on
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8 Ask learners to use the context of the article to paraphrase the sentences. They can use more than one
sentence to paraphrase.

9 Answers

1. c paragraph 2 5. a paragraph 5

2. b paragraphs 3 and 4 6. d paragraph 6

10 Answers

1. T 2. T 3. F 4. F 5. T 6. T

11–12 In these activities, learners give their own opinions and listen to opinions for and against the bylaw.
Play the recording two or three times, if needed. Ask learners to focus first on main ideas, then on
supporting details. Follow with a class discussion.

Audio 5.1: Transcript

Phone-in radio talk show about plastic bags

Host: Hello, this is Rick Johns, your host of the Morning Show – your link to the news and what you think about
it. On today’s show we’re talking about plastic bags. Me, I’ve got tons of them. Tons and tons and tons. I hate
the things. But … Toronto has a new bylaw that requires retailers to charge at least five cents per plastic bag,
and personally, I’m happy about that. The thinking is that if people have to pay, they’ll use fewer plastic bags.
We want to know what you think about that! You’re on the air. Hi!

Darlene: Hi, I’m Darlene. I love this idea. I am tired of consumers thinking that we have the right to buy as much as
we want without taking any responsibility for the consequences. I actually think we should be paying much higher
prices for many of our purchases, to take into account the real cost of manufacturing and disposal. I am completely
in favour of fees not only for plastic bags, but for new televisions, cars, computers, batteries and anything else we
buy that has serious environmental impacts. But what I want to know is what happens to the money?

Host: Thanks, Darlene. So what do you do with all your plastic bags and batteries and old computers?

Darlene: I use cloth bags as much as I can. And I drive my electronics and batteries to the special recycling
depot. I do what I can, but I still have so much extra packaging that just goes right into the garbage.

Host: Okay, Darlene, we’ve got lots of other callers. Hello, you’re on the air. How are you?

Ed: I’m good, thanks. My name’s Ed. I think we already pay enough for groceries and other goods. Why should
we have to pay the retailers’ cost for plastic bags too? The stores are just making more money. My weekly grocery
bill is already about $200 and I don’t think I should be paying even more. Besides, my family uses plastic bags
to line our garbage and green bins. What would we use if we didn’t have plastic bags?

Host: Okay, Ed. So you think we should keep using plastic bags?

Ed: I don’t think we should pay for them.

Host: So if you had to pay for them, you wouldn’t like it.

Ed: No. I wouldn’t buy them.

Host: So then, it would work, wouldn’t it?

Ed: What would work?

Host: The whole idea would work, Ed! You don’t want to pay for them, so you won’t buy them and you’ll use a …
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Audio 5.1: Transcript (continued)

Ed: Wellllll, I just don’t agree with it.

Host: FINE. Neeeeeeeeeext. You’re on the air.

Jane: Hi, I’m Jane.

Host: Hi Jane – what’s up?

Jane: I don’t agree. The law doesn’t go far enough. I think the government should completely ban plastic bags.

Host: Okaaaay, but we use plastic bags for a lot of things, Jane. If we banned them completely, what would
people do instead? What about people with dogs? Eww.

Jane: We’ll figure it out. They’re hurting the environment. It costs too much to recycle them. We’re smart. If we
don’t have them, I think we’ll figure out what to do – we’ll invent something that works better than plastic bags.

Host: Thanks for your call, Jane. And thanks to all of our callers. I’m afraid we’ve run out of time. Tune in
tomorrow for our interview with David Suzuki!

� p. 23 | A Weather Illness Myth

Provides practice identifying elements of a news story; provides vocabulary and reading comprehension practice

Activities 1 and 2 are pre-reading activities that focus on reading the lead, predicting the content of the
article and activating background knowledge about the topic. Note: this article is one of several on the
Ministry of Health and Long Term Care website (www.health.gov.on.ca) that can be freely used. On the
homepage, click on News Media, then Reprintable Articles.

After reading the article, have learners underline unfamiliar vocabulary and guess the meanings from
context or use a dictionary to find the meanings.

3 Answers

1. f respiratory 6. b transmitted

2. d secretions 7. i impact

3. e vulnerable 8. g thrive

4. a resistance 9. j susceptible

5. c immunity 10. h nasal passages

4 Answers

1. to be not quite oneself (somewhat ill) 4. to have a bug (somewhat ill)

2. to be sick as a dog (very ill) 5. not feeling 100 per cent (somewhat ill)

3. to be under the weather (somewhat ill)

6 Answers

1. e paragraph 2 4. b paragraph 5

2. d paragraph 3 5. a paragraph 6

3. c paragraph 4
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� p. 27 | Keep Your Eyes on the Road and Hands on the Wheel

Provides practice identifying elements of a typical news story; provides an opportunity to practise reading and
vocabulary development strategies

1, 2 Activities 1 and 2 are pre-reading activities that focus on reading the lead, predicting the content of the
article and activating background knowledge about the topic.

2 Answers (question 4)

Mc Guinty government: Ontario government ban: prohibit, outlaw, forbid

propose: suggest bill: a proposed law

3 Ask learners to explain the terms in their own words. They can work in pairs and interview each other
using the questions under each term.

4 Have learners rephrase each sentence in their own words. When paraphrasing, they can change the
grammatical structure and vocabulary and replace complex sentences with simpler ones.

Possible Answers

1. A new bill is going to be proposed this afternoon. It proposes that police would be able to …

2. Drivers could still use hands-free devices.

3. Transport Canada estimates that driver distraction contributes …

4. The probability of being in a crash is four times higher for drivers who use cell phones …

5. The proposed legislation would make Ontario similar to Quebec …

5 Answers

NOUN VERB

collision collide

suspension suspend

permit, permission permit

distraction distract

legislation legislate

contribution contribute

6 Explain and demonstrate the use of a thesaurus (online or print version). Have learners look up a few
words from the article for practice.

Answers

1. law (par. 6): legislation 4. car crashes (par. 4): collisions

2. allowed (par. 3): permitted 5. imprisonment (par. 5): jail time

3. way (par. 2): manner 6. suggesting (par. 1): proposing
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8 Prior to listening, explain some of the expressions in the listening text, such as cash grab, multi-tasking,
what’s the big deal?, cut someone off (on the road), changing lanes.

Play the recording two or three times, if needed. Ask learners to listen for the main ideas and check off
pro or con on the handout. Then learners can listen a second time, take notes and summarize the reasons
each caller gives for his/her opinion. 

Audio 5.2: Transcript

Phone-in radio talk show about banning cell phones while driving

Host: Hello. This is Rick Johns, your host of the Morning Show – your link to the news and what you think about it.
Today we’re talking about a proposed Ontario law that would ban cell-phone use while driving. If the government
passes this bill, using hand-held devices while driving would be banned. People could be charged if they are
caught talking on a cell phone while driving. What do you think about that? Call the show to let us know. 

Host: Hello, you’re on the air. What’s your name?

Jenny: My name is Jenny. I think we should focus on more important laws. Our roads are pretty safe in Ontario.
Besides, it would be too hard to enforce this law. How about getting tougher on something that’s more important,
like gun ownership?

Host: Thank you, Jenny. Hello, you’re on the air. What’s your name and what do you think?

Bill: I’m Bill, and I fully support this law. I bet many accidents are related to being distracted because of talking
on a cell phone or choosing a song on an iPod. The money Ontario gets from charging drivers can be used to
improve our roads.

Host: Thank you, Bill. Hello, you’re on the air. What’s your name and what do you think?

Anne: Hi – I’m Anne. I think this is just a cash grab. Cell phones are here to stay and talking on a cell phone is
really no different than talking to a passenger in the car. We are used to multi-tasking. So what’s the big deal?

Host: Thank you, Anne. Hello, you’re on the air. What’s your name and what do you think?

Armand: My name is Armand. I think the fine should be much higher! It’s dangerous to be talking on the phone
while driving. It’s not fair to the other drivers on the road. So many times another driver has cut me off while
changing lanes, and when I drive by I see the driver is talking on a cell phone! It makes me so angry because these
drivers are putting all of us in danger. And I’d like to respond to what your other caller, Anne, said. She didn’t think
that talking on a cell phone is any different than talking to a passenger in the car. Well, I disagree. Studies have been
done that say there is a difference. Talking to a passenger in the car is safer than talking on a cell phone, mostly
because when you are talking to a passenger in the car, that passenger can see the road and what is happening. So
the passenger can help you if needed, or can stop talking if he/or she sees the driver needs to focus on the road.

Host: Well, thank you Armand. You know, I have to say – I agree with you. I’m afraid we’ve run out of time. Until
next time, this is Rick Jons on the Morning Show.

9 After listening, learners can have concurrent small-group discussions. Each group must agree on a
position and reasons for that position, then choose a spokesperson to present that position to the class.

� p. 32 | Graphs, Tables and Charts: Introduction

Introduces the topic of reading graphs, tables and charts; provides background information about the features of graphs

1 You can use these graphs, or any graph to introduce common elements and terms of graphs. Learners can
work in groups of three (you can assign one graph per group) and write sentences about the information
presented in one of the graphs. Sentences can include:

• what type of graph it is and what it is about (title)

• how the information is displayed (e.g., comparing proportions, showing a trend)

• what the axes or parts of the circle chart represent

• interpretations of the data (e.g., In Jane’s class, the majority of students speak Cantonese or Mandarin)
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2 Answers

1. c X-axis 5. a quantity

2. e Y-axis 6. g percentage

3. d horizontal 7. f data

4. b vertical

3 Answers (inconsistent words are underlined)

Most Ontario elementary schools hold fundraising events to raise money. These events include silent
auctions, pizza lunches and bake sales. Schools spend the money they raise on a variety of activities and
school supplies. For example, most Ontario schools raise money for field trips. About three quarters of
Ontario schools fundraise for computers. A minority of schools raise money for sports activities and
libraries. Just under half of Ontario schools raise money for arts and music.

� p. 34 | Line Graph: Vehicle Collisions in Ontario

Provides practice skimming (a graph) and describing trends illustrated by a line graph 

1 Before this activity, explain that skimming is a previewing strategy that can be used to predict the content
of a graph.

2 Before learners read the text, explain unfamiliar vocabulary, such as fatality, injury, collision. After reading,
elicit trends displayed in the graph.

Activities 3 and 4 focus on comprehension and interpretation of the data displayed in the graph. For
Activity 3, first explain and have learners provide examples of expressing change over time using verbs of
change and appropriate adverbs.

3 Possible Answers

1. Between 1988 and 1989, the number of collisions causing death or injury increased (verb) 
slightly (adverb).

2. Between 1989 and 1991, the number of collisions causing death or injury dropped significantly.

3. Between 1991 and 1996, the number of collisions causing death or injury held steady.

4. Between 2000 and 2001, the number of collisions causing death or injury declined slightly.

5. Between 2002 and 2005, the number of collisions causing death or injury decreased slowly.

6. Since 1989, the number of collisions causing death or injury has declined significantly.

4 Explain and have learners provide examples of the alternative way of describing change over time (using
an adjective and a noun). Have learners write their sentences from Activity 3 in this form.

6 This activity can be done in the computer lab or as an independent learning assignment at home. Have
learners share how they got the information and other information they found in this publication.
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� p. 37 | Bar Graph: Canada’s Aging Population

Introduces features of a bar graph; provides practice describing a bar graph

Refer to the activities entitled GRAPHS, TABLES AND CHARTS: INTRODUCTION for background
information on charts and tables.

1 Answers

1. a portion 4. e life expectancy

2. d fertility rate 5. b projection

3. c rate

2 After learners write sentences about the bar graph using the sample words provided, you could have them
write their own sentences. Check that their sentences are accurate by asking other learners if the
statements are true or false.

3 In this activity, learners compare and describe two time periods. They can write sentences individually,
then ask a partner if their statements are accurate.

4 Have a class discussion in which learners express their opinions. As a follow-up activity, learners can write
a paragraph expressing their opinion on any of these questions.

� p. 39 | Table: Canada’s Immigrant Population

Introduces features of a data table; provides practice describing a data table (including reading and pronouncing
large numbers)

1 This pre-reading activity introduces the topic (Canada’s immigration patterns). The data tables on the next
page are dense; introducing the topic can help learners understand it. Learners can discuss the questions
in small groups or as part of a class discussion.

2 Discuss the information about pronouncing large numbers. Provide explanations where needed, and have
learners read the text aloud, paying attention to correct pronunciation.

3 After this activity, learners can make up their own numbers and dictate them to their partner for
additional practice.

4 Play the recording two or three times if needed. You can preface the recording with a discussion about
unfamiliar vocabulary, such as reunite, fulfill, humanitarian, admitted, millennium, respectively, annual
admission, relatively slow rate of natural growth, proportion. However, the focus of the activity is on
understanding large numbers. Follow up with the comprehension questions.

Answers

For the fill-in-the blank activity, see the underlined numbers in the transcript below.

1. Increasing 3. 2005

2. 1980–2006 4. 1.3 million
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Audio 5.3: Transcript

Listening text about immigration trends

Canada’s immigration policy has been guided by three broad objectives: to reunite families, to fulfill Canada’s
international obligations and humanitarian tradition with respect to refugees, and to maintain strong economies
in all regions of Canada.

Under these objectives, Canada has welcomed over 5.1 million immigrants since the 1980s. About 1.3 million
immigrants were admitted to Canada in the 1980s, representing about 133,000 individuals coming each year. In
the 1990s, immigration levels in Canada increased to over 200,000 individuals annually. Between 1991 and
2000, about 2.2 million immigrants entered Canada. The high number of newcomers arriving annually continued
during the first five years of the new millennium. Between 2001 and 2006 alone, 1.4 million newcomers, or an
annual average of 242,450 individuals, were admitted as permanent residents.

The admission of immigrants in 2005 and 2006 was at its highest level since the 1980s. 265,200 and
251,600 newcomers, respectively, were admitted in those two years. This high level of annual admission of
immigrants and the relatively slow rate of natural growth of the population explain why the proportion of foreign-
born residents in Canada’s population has been increasing since the 1990s.

5 Cut the page on the dotted line and give each learner a version of the table. Elicit ways to request specific
information (e.g., by asking direct or indirect questions; asking wh- questions) and using expressions to
confirm comprehension.

Have learners take turns asking questions about the missing information and recording the responses in
the table.

Activities 6–8 provide practice interpreting the data table. Before these activities, review:

• verbs describing trends and changes (grow, increase, go up, become smaller, decrease, decline, go down, etc.)

• adverbs describing change (a lot, significantly, a little, hardly at all, etc.)

• comparatives (more and more, fewer and fewer)

� p. 43 | Reading Nutrition Tables

Introduces features of a data table; provides information on nutrition facts tables

1 Introduce the topic by asking learners if (and how often) they read nutrition information on food
products, and what information they pay attention to.

Answers

1. i calories 7. c protein

2. f cholesterol 8. d iron

3. e fibre 9. g trans fat

4. k calcium 10. b carbohydrate

5. a saturated fat 11. h vitamins

6. j sodium

3 Before this activity, you can review expressions and paired conjunctions used to make comparisons
(e.g., either of these …, neither … nor …, both … and …, not only … but also …, none of) and quantifiers for
non-count nouns (e.g., a little, little, hardly any, almost none)
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4 Before this activity, have learners bring a nutrition facts table from any food product from home. In pairs,
they can ask each other questions about various nutrients. If possible, pair learners who have the same
type of product.

� p. 45 | Public Information Texts: Introduction

Introduces information about accessing and reading public information texts online

Ask learners to read the information box. Elicit from learners the reading strategies they use and the
challenges they have experienced when searching for specific information online.

1 Answers

1. b homepage 6. f website

2. e search term 7. j scroll

3. g search box 8. a back

4. h search results 9. d web page

5. i limit an Internet search

� p. 46 | Ontario’s Smoking Legislation

Introduces the FAQ format of many informational texts

Before reading the text, elicit from learners how much they know about Ontario’s smoking laws (e.g., places
you can/cannot smoke or laws about selling cigarettes) and their opinion about Ontario’s smoking legislation.

1 Explain what skimming is (reading quickly and selectively to get the gist) and ask learners for examples of
the types of texts we usually skim (e.g., newspaper articles, online texts, brochures). Ask them to skim
the FAQ text by reading each question and only the first sentence of each answer. You can time learners
on this task. Take up the answers as a class.

2 Answers

1. b

2. strengthening the smoking laws; raising Ontario’s tax on tobacco products; funding a smokers’
telephone quit line

3 Answers

1. law (par. 1): legislation 6. not moving (par. 1): stationary

2. covered (par. 1): enclosed 7. stop (par. 2): quit

3. began (par. 1): came into effect 8. goods (par. 3): products

4. forbidden (par. 1): banned 9. customer (par. 4): consumer

5. people under 19 years of age (par. 1): minors

4 Have learners work in pairs or groups of three. They can first locate and underline all the initiatives
presented in the text and discuss the purpose of each. Then it will be easier for them to group the
initiatives into categories. Ask learners to use point form when completing the table.
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5 This activity can be done in small groups or as a class discussion. Assign roles to learners and give them
time to prepare their arguments. You can review expressions for giving opinions, supporting a point of
view, giving examples, agreeing and disagreeing.

After learners present their positions, others can ask questions or express disagreement.

Extend the Activity: Have learners write a letter to the editor to express their opinion (using their own
opinion or the opinion stated in the role card).

6 This activity can be done in a computer lab or as an independent learning assignment at home. Ask
learners to search the Internet for online FAQ texts that interest them, print a sample and share it with
the class, describing what it is about and why it interests them.

� p. 49 | The Independent Learning Centre

Provides practice reading an information text in an FAQ format; provides information on the Independent Learning Centre

1 Have a class discussion to introduce the topic of the text and to elicit from learners their interest in
taking courses.

2, 3 These activities introduce/review vocabulary used in the text. Some of the terms in Activity 3 are specific
to Ontario. You can explain how the credit system works and give examples of distance education
(e.g., degree courses, upgrading courses, LINC Home Study).

Answers

1. c tutor 6. b on loan

2. e to enrol 7. d to submit

3. f non-refundable 8. a roughly

4. h supplementary 9. g prerequisite

4 Activity 4 allows learners to demonstrate their comprehension of the main ideas of the text; Activity 5
focuses on comprehension of factual details.

5 Answers

1. F 2. T 3. T 4. F 5. F 6. T 7. T 8. T

7 This activity can be done in the computer lab or as an independent learning assignment at home. Learners
can access the ILC by typing Independent Learning Centre Ontario in the search box or going to www.ilc.org;
to find the required information, when learners get to the ILC homepage, they should scan the page for a
link to Courses, then when they get to the Courses webpage, find the link to ESL Courses. Learners read
the web page on ESL courses and answer the questions.

Answers (as of April 2009)

1. Four

2. Credit courses prepare ESL learners to work towards an Ontario high school diploma, and they have
a final test. Non-credit courses have no final test and no final mark. 

3. Anyone interested in helping a student improve his/her English.
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8 This activity focuses on retelling information from the text. It can be done on the computer or as a
handwritten letter. Learners can use their notes from activities 6 and 7.

9 You can discuss the questions as a class. Give learners time to prepare their answers.

Review expressions for giving and supporting opinions. Learners can make a class list of the advantages
and disadvantages of distance education.

� p. 53 | Accessing Information Online: Minimum Wage in Ontario

Provides background information and practice in locating information online

1 Begin this activity by eliciting from learners various website suffixes and what they mean (e.g., .ca, .org,
.edu, .com, .on, etc.). Then have learners read the information and try limiting their search results to
Ontario government web pages. You can set a time limit for this activity to make it more challenging.

Answers

These rates may not reflect up-to-date information; they were compiled May 2009.

March 31, 2009 March 31, 2010

General minimum wage $9.50 $10.25

Student minimum wage $8.90 $9.60

Liquor servers’ minimum wage $8.25 $8.90

� p. 54 | Accessing Information Online: Settlement.Org Website

Provides background information and practice in limiting an Internet search; provides practice navigating settlement.org

1 If possible, demonstrate settlement.org using a computer and data projector so learners can view the
demonstration as a class. Then have learners practice navigating the website to find the information
needed for each situation. (Alternatively, you can assign each learner one of the situations.) Learners
locate and read information relevant to the situation. Ask them to take notes on the steps they took in
their search.

Extend the Activity: Learners can prepare a short presentation/demonstration of the steps in their
search and the strategies they used to narrow their search (e.g., scanning the table of contents, skimming
the paragraphs of the text, scanning for specific terms). You can also ask them to write a step-by-step
description of their search procedure.

Learners could also write their own situations. Compile the situations, or have learners post them on a
class wiki, then have learners find the information needed for each situation.






